
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ABORIGINAL FUNDAMENTAL 

ENGLISH CURRICULUM 
Fundamental English 

 

This Fundamental English curriculum was designed to address gaps identified 

during the research stage of the NVIT Indigenization Initiative.  This curriculum 

is rooted in Aboriginal values, concepts of balance, and is developed in and for 

the Aboriginal communities.  Several formats can be used in the delivery:  

classroom, self-directed learning, online or any combination relevant to the 

learners in their particular community. The focus is on the immersion of the 

Adult Literacy Fundamental English (ALFE) into Aboriginal cultures, ways of 

knowing, and ways of relating to others and knowledge.  This process will 

integrate culture into mainstream curriculum so that Aboriginal people can 

make sense of new information, methods, and knowledge systems that are 

more familiar or natural to the learner.  Teaching English, grammar, reading, 

and writing by using familiar experiences and authentic curriculum creates the 

unique possibility to build on learner knowledge, experiences, and allows each 

learner to begin these courses with the understanding that they too bring 

knowledge to the classroom; thereby, the learners increase their chances of 

success. 
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Our Collective Vision for the Institution is that Nicola Valley Institute of Technology (NVIT):  

becomes the school of choice for Aboriginal students because it has a reputation for 

producing quality graduates; offers an extensive choice of programs relevant to the 

interests and needs of Aboriginal students and communities; provides a rich educational 

and cultural campus environment in which to learn and work; has the active and 

dedicated leadership of a First Nation Board of Governors, and a qualified and committed 

staff, the majority of which are Aboriginal; and successfully serves as a catalyst to the 

Aboriginal communities in the quest for education, development and greater self-

determination. 

 

NVIT’s Mission is to provide quality Aboriginal education and support services appropriate 

to student success and community development.  To carry out this mission NVIT will 

contribute the following outcomes (subject to available resources): Comprehensiveness; 

Community Development; Innovation and Flexibility; Institutional Collaboration and 

Partnerships; Accredited Courses and Programs; Elders and Culture; and Student Success. 

The overarching value that NVIT promises to uphold is a commitment to Aboriginal 

cultures and traditions.  To ensure continual support of this commitment, NVIT embraces 

the following values: respect for the dignity, rights, cultures, beliefs of all people; the 

continual growth and development of individuals and communities; honesty and trust in 

relationships; openness in communication; balance and harmony in all activities; critical 

self-examination and a willingness to admit both strengths and weaknesses; people 

making decisions for themselves; care and support for others and respect for the earth; 

and accountability to ourselves, the Elders, the students, the communities and to the 

provincial government.   

NVIT’s distinctive competency is that we are unique in the post-secondary system because 

it has distinctive qualities.  The distinctive qualities that NVIT continues to work toward 

and preserve are as follows:  it is a First Nation governed public post-secondary institution; 

educational programs and services are reflective of Aboriginal perspectives, values and 

beliefs; Elders are on campus to guide and support staff and students; the majority of its 

staff is Aboriginal; it has knowledge and expertise relative to Aboriginal issues, local, 

national, and international, historic and contemporary; it offers a learning and work 

environment that allows for the free expression and practice of Aboriginal values and 

ways; and it has the ability to deliver programs in communities.   
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The Nicola Valley Institute of Technology (NVIT) has received funding from the Ministry of Advanced 

Education and Labour Market Development to administer the coordination of an Aboriginal literacy 

initiative to research Aboriginal adult literacy, workplace essential skills and family literacy;  to develop 

a framework for the indigenization of curriculum; to prepare a practitioners training package; and to 

indigenize three literacy modular units.  The units that were developed are:  English 010, English 020 

and English 030.       

St’at’imx Elder, Gerry Oleman, teaches that when an Elder or any other Knowledge Sharer shares 

teachings with us they lay them at our feet and it is up to us to pick up these gifts and carry them with 

us.  During the coordination of this Initiative we have received many gifts (curriculum, advice, Elder’s 

input…) that have contributed to this initiative and moved us beyond our expectations.  Without the 

involvement of practitioners, community members, literacy organizations, government and resource 

people this initiative could not be as comprehensive and relevant.  I would like to thank….. 

 

  the Elders who so graciously shared their stories and experiences of learning to read, 

               write, and for their valuable advice throughout this project;   

 the Practitioners who provided us with curriculum, resources, and, most importantly,   

               their valuable input and direction;  

 the communities who allowed us to enter and discuss literacy with community  

               members; and 

 the Friendship Centres and other organizations who allowed us to administer our  

               surveys and focus groups.           

 

 

 

 

 

 

 

 



 
 

Preface 

This curriculum is intended to provide a “blueprint” or a “recipe” (Bell Hooks, 
1994) for developing and delivering Fundamental English for Aboriginal learners.  
This curriculum may be adapted, some activities added or omitted depending on 
the community needs; however, we need to remain aware of the fact that these 
learners must meet the specific requirements of the Adult Literacy Fundamental 
English (ALFE) outcomes.  In addition, it is our recommendation that 
practitioners use this curriculum in a way that respects the values, principles, 
processes, and pedagogical model developed in the Indigenization framework.  
Also, the following suggestions were given by Elders, Learners, and Practitioners 
in our consultations and in the pilot projects throughout the province:   

It is important to understand that all learners, regardless of community, are 
unique and diverse in themselves and not to assume that each Aboriginal learner 
knows or follows their culture.  Therefore, it is important to understand the 
learners by finding out about their background and values.       

We must understand that learners are naturally engaged by stories and/or 
teachings that are relevant to them personally, these English modules have been 
designed to infuse Aboriginal realities; therefore, bringing the learning back to 
the learners.  
 
Communication and dialogue are key (Freire, 2008) to building community in the 
classroom.  Verna Billy-Minnabarriet stresses the importance of this process, as 
it is similar to our process of kinship and storytelling.  Not only should the 
practitioner engage with the learners through dialogue, but they should see the 
classroom as a communal place (Bell Hooks, 1994) which will enhance the 
chance of developing a learning community in the classrooms.   

Practitioners need to recognize that the learners must work towards their full 
potential and we need to help them to realize their goals so that they may 
believe in themselves and achieve their personal success.   

During the delivery of these modules, practitioners discussed the importance of 
being aware that some activities may trigger memories and reactions that need 
the full support of a counselor; therefore, we recommend that each organization 
or institute have these services available.  This is based on the experiences of the 
practitioners who participated in the piloting of the English modules.   

It was also suggested several times that during the first week of classes it is 
extremely important that the learners take courses that will enable their success 
as many learners are new to their educational journey and have many challenges 
in their lives.   

It is equally important that practitioners continue to develop and share this 
curriculum.  We would ask that practitioners include in this curriculum their 
experiences, ways of knowing, cultural knowledge, and learning activities from 
their community or institute.       

 

Teaching is a 

performative act.  

And it is that aspect 

of our work that 

offers the space for 

change, invention, 

spontaneous shifts, 

that can serve as a 

catalyst drawing out 

the unique elements 

in each classroom.  

To embrace the 

performative aspect 

of teaching we are 

compelled to engage 

“audiences,” to 

consider issues of 

reciprocity, Teachers 

are not performers in 

the traditional sense 

of the word in that 

our work is not 

meant to be a 

spectacle.  Yet it is 

meant to serve as a 

catalyst that calls 

everyone to become 

more and more 

engaged, to become 

active participants in 

learning.” 

 

hooks, bell. 1994.  

Teaching to 

Transgress;  

Education as the 

Practice of Freedome.  

Routledge, New York:  

London, P. 11. 



 
 

Introduction 

 
This curriculum is intended to support literacy practitioners, community members and literacy 
organizations in the delivery of Fundamental English to Aboriginal learners.  Today, the challenges for 
practitioners and learners in BC are plenty; this curriculum will provide a resource that will alleviate one 
of those challenges, and provide the support needed for educators of Aboriginal people to ensure their 
success in fundamental literacy. 

Literacy is extremely important to Aboriginal people as it is a means of empowering themselves, their 
community, and their nations.  This curriculum was developed in the communities for the communities; 
thereby, giving strength and relevance to the course.  Many people were involved to ensure an inclusive 
and transparent process:  Aboriginal educators, community members, bands, literacy practitioners, 
community members, literacy organizations, educational institutions/organizations, and learners.     

Fundamental English will provide an education that is based on values relevant to the learners, will 
respect the uniqueness of the individual, will provide for discussions and self-reflection, will foster 
traditional practices, will provide an opportunity to discuss respect for the environment, and will 
encourage discussion of spirituality.  This curriculum will allow the practitioner to be innovative in their 
thinking, community minded, encourage exploration in new techniques and approaches that will allow 
the learners to engage and become self-directed.  Self-directed will mean for the Learner to become 
empowered and skilled with critical thinking skills, self-refection techniques, increased self-esteem, 
increased communication skills, problem-solving techniques, decision-making skills, creative thinking 
skills, collaboration, and a thirst for information gathering.     

The success of this curriculum will be in the practitioners’ ability to develop a community and innovative 
frame of mind, and to look at their biases and understand them before entering the classroom.  It is our 
hope that practitioners expand beyond their boundaries so that they may imagine and enact 
pedagogical practices that engage the learner and to providing new ways to teach diverse groups of 
learners.  Further to that, In order for learners to succeed in academia it is imperative that the 
practitioners’ understand the importance of promoting and facilitating the building of strong personal 
skills and positive habits early on in the learners’ educational journey. 

In the Social Outcomes section items not typically found in a mainstream course have been included; 
however, the expected outcomes of ALFE will continue to be required competencies.  Having said that, 
these classes are more than proficiency in standardized English reading, writing and comprehension; 
they are about providing students with quality instructors, diverse learning opportunities, and a 
classroom environment that will encourage the self-confidence students require to embark on a 
mainstream educational journey while perfecting their literacy skills. An example of the expected Social 
Outcomes includes the ability to move on after establishing close relationships/supports in the courses, 
taking the positive attributes of these strengthening relationships, for example the ability to trust and be 
trusted, and moving forward with a stronger sense of self.  

Finally, this curriculum is not a prescribed curriculum, but a blueprint for the “engagement” and an 
interaction between learner and practitioner.  English 020 is organized into three modules and each 
module contains thirteen (13) booklets.  Success will be based on the flexibility and understanding of the 
Practitioners, and on hard work, sacrifice, and a good sense of humor of the Learners. 
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Curriculum Development Tips  
 

 When using this curriculum, please consider this as a template to ensure consistency throughout the 
institute. 
 

 Use a variety of cultural activities in addition to the one provided to reinforce concepts that need 
further developing.  Remember multiple intelligences in these activities. 
 

 Incorporate materials that teach organizational, functional, and academic skills. 
 

 Provide a variety of materials as there may be many levels within a literacy class. For example, 
lower-level students may draw rather than write multiple sentences on a topic. 
 

 Each of the modules has been set up to reinforce many skills throughout; however, if you find that 
some students are having challenges with a specific concept, please find additional materials to 
reinforce them.  This approach also helps in schools with high turnover rates or rolling admissions. 
 

 Use as many visual as possible. 
 

 Use as many Aboriginal books, emergent readers, and appropriate children’s literature as part of the 
reading curriculum as well as a springboard for writing. 
 

 Don’t be reluctant to use technology with learners who may have little computer experience.  Look 
for websites that use simple language, are thematically appropriate, and reinforce vocabulary.   
 

 Make sure you understand the procedures for each lesson and have knowledge of the handouts so 
that you may enhance the learners’ experiences. 
 

 Encourage collaborative skills in the classroom:  taking turns, staying on the task, conflict resolution, 
extending answers, celebrating success, clarifying ideas, disagreeing in an agreeable way, following 
directions carefully, asking for clarification, sharing, praising, negotiating, elaborating, helping 
others, summarizing, criticizing ideas, not people, and playing a role actively.  1    
 

 Encourage thinking skills:  brainstorming, comparing/contrasting, hypothesizing, visualizing, 
associating ideas, classifying, evaluating, analyzing, sequencing, prioritizing, and intrapersonal.  2 
 

 Encourage different levels of questioning:  knowledge (who, what, where, when, and how); 
comprehension (what is the main idea of...? retell in your own words...); application (how is...an 
example of...? how is ... related to...? why is...significant?); analysis (classify...according to..., 
outline/diagram/web..., how does...compare with...?); synthesis (what would you predict/infer 
from...? how would you create/design a new...? how would you go about solving...?); evaluation 

                                                                 
1
,2,3 Bennett, Barrie & Rolheister, Carol.  2008. Beyond Monet:   The Artful Science of Instructional Integration. Toronto, Ontario. VISU TronX. 

P. 13.  
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(what do you think about...?  prioritize...according to..., what criteria would you use to assess...?)3 
 

 Balanced curriculum:  Depending on the physical location of where this course is delivered and what 

resources are available—wherever possible include activities that support the teachings of balance--

- eg.  Smudges, sharing circles, walks outside in pairs to discuss, solve, a problem , or to discuss 

course lessons.  Be creative in finding ways to provide opportunities to raise learners awareness 

around the 4 components of humanity—the physical, spiritual, emotional, and intellectual aspects 

of who we are. Organize a potluck whenever possible.  Potlucks or meals are a good opportunity to 

develop organizing skills, increasing numeracy skills, fundraising, getting to know your learners, 

increasing team building skills, and many other benefits. 

 

 For many of our learners, improving class attendance and participation rates is a challenge and can 

be turned into an accomplishment on your part by recognizing this achievement.  Suggestions from 

past experience are:  provide a bus pass or food coupons for perfect attendance over a certain 

period of time.  Praise their contributions during class.   

 

 Activities that encourage learner sharing and participation (i.e. self-portraits, vision boards, and 

sharing circles, etc) have been integrated into these courses to foster learner comfort levels in the 

classroom which lead to relationship building and a sense of community, perhaps even family, 

dependent on group dynamics.  Learners who feel like they belong and that they are supported by 

their classmates and instructors enjoy greater retention and success rates.   
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Community Interaction  
 
The Fundamental English modules were designed to include many community activities.  The purpose of this is to 
ensure this curriculum is relevant to the learner; thereby, increasing their participation.  In addition, these 
activities will provide an opportunity for the learners to share and receive knowledge and include the community 
in their learning process.   

Activities might include (this list is not definitive by any means.  Creative thinking can contribute to many positive 

experiences for the students): 

1. Visits with community Elders.   

2. Visits with traditional activity experts.  

3. Visits with Band Council and/or Administration.  

4. Community exploration activities.  

5. Inviting Elders/community members to be guest speakers in the classroom.   

6. Create assignments or activities that will encourage the learners participation in the community activities. 

 

        ___________________________________________________________________ 

        __________________________________________________________________ 

        __________________________________________________________________ 

 

Please have the learners discuss their community protocols with an Elder in their community or visit the local band 

office.  This is to ensure that protocols are followed and respected.   

It is the responsibility of the practitioners to discuss ethical behaviour in their interaction with community 

members.  Please approach the local Band Office to see if they have any in place.  Also, the following site will give 

you an idea of what to be aware of:  http://www.fnehin.ca/site.php/research_guidelines / 

Learners and practitioners must: 

1. understand that responsibility is empowerment and the Learners need to foster this through active and 
rigorous engagement and participation in the community; 

 
2. respect and acknowledge that communities and groups own information collectively, in the same way as 

individuals own personal information;  
 

3. recognize that their community and its members have access to information and data wherever it is held, and 
they have the obligation to manage and make decisions regarding access to their collective information and to 
protect ownership and control; 

 
4. value the dignity of the community members; and  
 
5. regard community members and ensure:  free and informed consent; protection; and privacy and 

confidentiality (if needed);  
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Protocol 

While delivering courses/programs in any community, it is important that learners and practitioners maintain their 

integrity by understanding and examining what traditions and oral histories are to be protected, and what can be 

shared.  The learners can understand and examine the traditions, oral histories, dances, arts, land bases, 

traditional tools, materials, ceremonies and song in their community.  The way to approach this is to have the 

learners seek the advice of their traditional leaders, Elders, or community members to see if there are already 

“cultural integrity guidelines” in place.  If so, this will answer questions like:  Who can visit burial sites, graveyards, 

sweat lodges, longhouse sacred ceremonies, use particular names, use particular songs…  The learners need to 

ensure that they acknowledge songs that belong to other families, to other communities, to other nations and to 

respect the protocol of those nations.  If the requirements of the course bring the learners outside of your 

community, you need to be especially careful to keep the community aware of what the learners are doing, 

consult with the Elders, and keep the traditions intact.       

What can Practitioners do to ensure the protocols are respected?   

1. Establish a contact in the community that will ensure that you are fully informed and ready  

        to address any concerns. 

2. Have the learners identify one Elder, and one other community member they may consult   

       with in respect to protocols and a source of information they may need during this course.   

3. Have the students identify what their communities approach is with protocols. 

4. Have the students discuss how they may address any challenges they may face in the  

        community and what those potential challenges may be.   

Another approach is to ensure a crucial path is set toward building a community of respect in the classroom.  A 

first step could be to ensure a procedure is in place for constructive exchanges during discussions of sensitive and 

challenging issues.  Ensure there are many opportunities for the exchange of ideas with other learners.  This 

community of learners is built through an understanding of how the group perceives respect, and how they 

negotiate its meaning.  Equally important is to identify what the similarities and differences in learners’ ideas 

about respect are.    

 

What can Learners do to establish a community of respect in the classroom?   

1. Put these questions on a flip chart paper:   What does it mean to show respect/be shown respect?                                                                                         

2. Have learners find someone and talk about:  What does respect means to them?   

3. As a class, have the learners discuss what they talked about:  What ideas did people come up with?  

It is important to mention that respect is a crucial ingredient in any discussion, but especially in a discussion of 

controversial issues. The point is to learn and understand the differences, and not necessarily agree.  Also, respect 

includes keeping the conversation in the group. This is important in being able to trust the group process.    
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Cultural Safety in the Classroom 

A classroom that fosters cultural safety is a place that allows for dialogue, freedom of expression, new ideas, self-
empowerment, and collaborative behavior.  Guest speakers, family and community members, Elders, and others 
have an expectation that they are entering into a space that respects and practices cultural safety.   
 
The National Aboriginal Health Organization states that, “Cultural Safety” is a term that was developed in New 
Zealand for the nursing profession.  It has not been clearly defined, and is continuously evolving.  A key element of 
culturally safe is to establish trust and respect, while empowering people.  To empower is to reinforce the idea 
that each person’s knowledge and reality is valid and valuable. The process facilitates open communication and 
allows the learner to voice concerns in the classroom.” 

4
   

 
Further to that, they state that “Cultural Safety” is not to be confused with cultural sensitivity or cultural 
competency; cultural safety can be an outcome.  Cultural sensitivity involves the recognition that the lived 
experiences of all people include aspects similar and different to our own and that our actions affect other people.  
Cultural competency is the skills, knowledge, and attitudes in the delivery of education.   
 

 
As Practitioners, we need to ask ourselves: 

 

As practitioners, we need to be aware of the indicators of possible cultural un-safety 

 Low utilization of available programs/courses  

 Denial of suggestions that there is a problem  

 Non-compliance with referrals or prescribed interventions  

 Reticence in interactions with practitioners  

 Anger  

 Low self-worth  

 Complaints about lack of ‘cultural appropriateness’ of tools and interventions transported from 
mainstream culture to minority culture  

As practitioners, what can you do?   

 

This Cultural Safety document was adapted from Jessica Ball’s article “Cultural Safety and Practice with children, 

families and communities.” From www.ecdip.org/culturalsafety/  Retrieved August 2008. 

                                                                 
4 National Aboriginal Health Organization (NAHO). January 31, 2006.  Fact Sheet:  Cultural Safety.  
http://www.naho.ca/english/documents/Culturalsafetyfactsheet.pdf  Retrieved September 22, 2008  

 

How culturally safe are the learners and others in the classroom?  

The term cultural “safety” may trigger some emotion in the learners.  Do 

your students have a safety plan?  Physical exercise, learning journals, 

relaxing music, warm drink, play with pets, bake something healthy, or 

create an art or craft project that reflects what you are learning and 

feeling.   
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The following table will look at the 6 principles to engender cultural safety.  This knowledge and practice can 
increase the likelihood that a learner will feel safe, respected, included, and protected; therefore, increasing the 
likelihood of the Learner’s willingness and readiness to learn, increased participation in the classroom.   

1. Protocols 

 

 

Research what protocols are important for the particular community you are 
working in.  Or, if there are other students in your classroom from other 
communities, what are their protocols.  What is the history of that community 
in respect to following those protocols?  What are your expectations?  How can 
you involve the community in the process?   
 

2. Personal Knowledge 

 

Become mindful of one’s own cultural identity, socio-historical location in 
relation to learners, guests, other instructors. Consider predispositions to 
certain beliefs and ways of conceptualizing things like health, wellness, 
education, family, community, etc. Be prepared to share information about 
oneself in creating equity and developing trust. 
 

3. Partnerships 

 

 

Promote the idea of sharing and partnerships in your classrooms.  Recognize the 
importance of those community members whose knowledge is important and 
crucial in the classrooms.  Most importantly, remember, students “come 
knowing”. 

4. Process 

 

Engage in mutual learning, frequent checking in to ensure that proposed action 
plan “fits” the learner’s values, preferences, and lifestyles.  Present your 
curriculum and welcome ideas from the learners.  They will surprise you!  

5. Positive Purpose 

 

Ensure that there is a good probability that positive steps to achieve a learner’s 
goals (or resolve concerns) can be taken and that these are likely to be 
beneficial. Make it matter--- meaningful to the learner. 
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As practitioners, how can you get the students involved? 

Ask your learners the following questions: 

1. What do you need to feel culturally safe in this classroom?  Explain the difference between, “culturally 
sensitive” and “cultural competencies”.    

2. What does each learner need to feel culturally safe in this classroom?  Have the learners draw or do some 
art work, pictures… to show what this means to them.    

 The following is an example of what can be found on 
the following website at 
http://web2.uvcs.uvic.ca/courses/csafety/mod2/note
s.htm#goals.   

3. What does each group need to be culturally safe in 

the classroom?  Have the group discuss their art and 

as a group combine the safety needs.   

4. Then, as a group come up with a “Cultural Safety 

Plan”.  A cultural safety plan is an important tool not 

only for the learners, but the practitioners.  A plan 

sets out possible actions you can take to increase the 

safety of the classroom and for the learners.    Does 

this plan consider their physical, emotional, spiritual, and mental safety?   

  

  

   

 

 

 

 

 

 

 

 

 

 

 

Who will be responsible for acting as 

a resource? 

Who will act as the ambassador to 

call attention to proper protocol? 
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Adult Literacy Fundamental English (ALFE) Levels 1 - 6 

ALFE Level 1  Grade 0 – 1.5 

 

ALFE Level 2  Grade 1.5 – 3.0 

 

ALFE Level 3  Grade 3.0 – 4.5 

 

ALFE Level 4  Grade 4.5 – 6.0 

ALFE Level 5  Grade 6.0 – 7.5 

ALFE Level 6  Grade 7.5 – 9.0 
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Adult Literacy Fundamental English (ALFE) Level 1                                                    

Pre-Reading   recognizes, counts and sequences individual sounds in a carefully spoken word 

 identifies rhyming words 

 names the letters in the alphabet (in alphabetical order) and recognizes/ gives 

the sounds of the letters 

 recognize and name initial consonant sounds in words 

 

Reading  hear and read short vowel sounds 

 read regular consonant-vowel-consonant (CVC)  words including some with 

endings 

 reads some long vowel words, es CVC & e 

 read simple consonant blends 

 reads 100 – 150 basic and personal sight words, including some functional 

words 

 name some common symbols (e.g., &, $) 

 read simple sentences, experience stories and paragraphs with common sight 

and regular CVC words 

 describe the sequence of a simple story 

 answer literal questions about a simple story 

 state opinion about reading 

  

Pre-Writing  hold and use pencil/pen and adjust paper as needed 

 orient on page:  left to right, top, bottom, lines, margin, double spacing, 

indentation 

 

Writing  print the alphabet:  upper and lower case 

 print or write own name, address or phone number 

 print or write CVC words and 50-75 sight words 

 copy short sentences 

 complete sentences by adding subject and verb 

 recognize and use period and question mark 

 use capitals for beginning a sentence or a name when copying 

 give sentence answers to questions using words and phrases in the question 

 dictate and copy experience stories 

 

Skills and 

Strategies for 

Learning 

 identify short and long term personal literacy goals 

 participate in group discussion and activities 

 work with help and independently for short periods of time on assigned tasks 

 organize work for ready access, with help 

 receive and respond to feedback 

 treat classmates and instructor with respect 

 identify  personal learning strengths 
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Adult Literacy Fundamental English (ALFE) Level 2                                             

Reading  read simple passages and stores with some fluency and recognize end 

punctuation 

 use phonic and context clues in reading simple passages 

 read and follow simple written directions 

 identify main idea, characters and events from reading 

 state opinion on readings 

 read 150-300 personal and functional words 

 use phonics to decode unknown words 

  

 

Writing  print and write complete sentences 

 participate in brainstorming to generate writing 

 print or write short messages and paragraphs 

 write sentences to questions on reading such as who, what, when, where and 

why 

 use assigned vocabulary in sentence writing 

 writes about 150 sight words 

 use end punctuation 

 use capitals for proper nouns  

 write some CVC words with basic suffixes 

 write some CVC and e words 

 

Skills and 

Strategies for 

Learning 

 identify short and long term personal literacy goals  

 work independently, even with some distraction in the classroom 

 ask for help when needed  

 attend to and participate in group discussion and activities 

 move on to other tasks while waiting for help 

 give and receive help from classmates in a cooperative manner 

 communicate respectfully during group work 

 use time-management skills to complete homework 

 begin to employ strategies for learning and remembering 

 look up words for spelling and meaning in dictionary and glossary 

 

Computer 

Skills 

 learn basic word processing skills 

 name hardware components  

 turn the computer on and off 

 open word processing programs, type and save documents 
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Adult Literacy Fundamental English (ALFE) Level 3                                                 

Reading  identify subject, main idea, details and sequence of a short passage  
 pre-read and reflect on short written passages 
 summarize short passages 
 synthesizes, recognizes and uses antonym/synonym/homonym  
 apply critical thinking for fact vs. opinion 
 begin to use context clues 
 accurately read words using a variety of word attack skills 

 recognize and use antonyms, synonyms and homonyms 

 use dictionary skills to find meaning 

 demonstrate strategies for learning and remembering words  

 

Writing  generate, organize and write ideas (the writing process) 
 use paragraph format: topic sentence, supporting details and conclusion 
 complete a variety of simple forms and documents 
 write complete simple sentences 
 identify subject and verb in a simple sentence 
 correctly use simple past and continuous present and future verb tenses 
 use capitals for proper nouns 
 use a dictionary to find spelling 
 use compound words and contractions 
 accurately copy short messages and text (i.e. phone, class notes) 

 

Skills and 

Strategies for 

Learning 

 identify short and long term goals for literacy learning 

 work independently 

 attend to and participate in group discussion and activities 

 move on to other tasks while waiting for help 

 give and receive help from classmates in a cooperative manner 

 communicate respectfully during group work 

 use time-management skills to complete assigned work 

 employ strategies for learning and remembering 

 demonstrate awareness of personal learning strengths 

 follow simple directions and instructions 

 

Computer 

Skills 

 use word processing skills to complete some writing assignments 
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Adult Literacy Fundamental English (ALFE) Level 4                                                 

Reading  pre-read and reflect on short written passages     

 identify subject, main idea, detail, sequence of a short passage and fact and 
opinion  

 answer comprehension questions based on text 

 summarize longer passages 

 analyze characters in text 

 differentiate between literal and inferential meaning 

 use a dictionary 

 actively build new vocabulary 

 recognize and use  

 antonyms, synonyms and homonyms 

 continue learning and remembering new words 

 expand the use of context clues 

 increase use of word attack skills 
 

Writing  generate and organize ideas 

 use paragraph format: topic sentence, supporting details, conclusion 

 write short narrative and descriptive paragraphs 

 complete a variety of forms and documents 

 identify subjects and verbs in simple sentences and use modifiers effectively 

 write complete simple and compound sentences 

 use commas in a series and in compound sentences 

 use consistent verb tense 

 correctly uses most irregular verbs 

 use capitals for proper nouns 

 use dictionary and thesaurus for spelling and meaning 

 use compound words, contractions, possessives and plurals 
 

Skills and 

Strategies for 

Learning 

 set short and long term goals 

 work independently 

 attend to and participate in group discussion and activities 

 move on to other tasks while waiting for help 

 give and receive help from classmates in a cooperative manner 

 communicate respectfully during group work 

 use time-management skills to meet assigned deadlines and complete 
homework 

 employ strategies for learning and remembering  

 continue to develop awareness of personal learning strengths  
 

Computer 

Skills 

 use word processing skills to complete assigned writing  
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Adult Literacy Fundamental English (ALFE) Level 5                                                 

Reading  express and support opinions about text 

 begin to draw inferences and conclusions 

 begin to distinguish between fact and opinion 

 detect tone of story and emotional reactions of character 

 answer comprehension questions on main idea, details, sequence 

 identify subject/topic, main ideas, supporting details and sequence 

 use pre-reading strategies 

 self-monitor reading for comprehension 

 independently and fluently read extended expository passages 

 independently read longer text 

 begin to recognize different purposes for reading 

 employ strategies for learning and remembering new words 

 use context clues 

 apply phonemic awareness 
 

 

Writing  organize their writing using the writing process  

 write personal letters using standard format 

 produce coherent descriptive, narrative and expository paragraphs 

 write an 8-10 sentence paragraph (topic sentence, supporting details and 
conclusion) 

 edit written work  

 summarize main ideas after reading and discussion 

 identify and write simple, compound and complex sentences 

 use a broad range of punctuation, including quotation marks  

 identify and correct fragments and run-ons in writing 

 use subject-verb agreement and consistent verb tense 

 use comma rules  

 spell a variety of homonyms and common irregularly spelled words 

 use effective spelling strategies  

 use contractions correctly 

 use a dictionary as a spelling tool 

 identify synonyms and antonyms 
 

Skills and 

Strategies for 

Learning 

 complete assignments out of classroom setting 

 manage time  

 set goals 

 develop strategies to write tests in a variety of formats 

 apply personal learning strategies 

 use critical thinking skills while listening and/or viewing 

 give concise sequential oral instructions 
 

Computer 

Skills 

 keyboard comfortably 

 word process and print a document 

 begin to use a search engine to find information 
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Adult Literacy Fundamental English (ALFE) Level 6                                                 

Reading  summarize short stories, articles, video and audio tapes  

 draw inferences and conclusions 

 argue for and against in discussions and written assignments 

 read and critically discuss a variety of materials in terms of purpose, cause and 
effect, logic, fact and opinion, character analysis, point of view (including validity of 
computer source) 

 recognize comparison and contrast, outcome and sequence 

 identify and discuss writer’s point of view, appraise validity of material from own 
experience 

 read and discuss selected short stories, articles, poetry, songs, etc. 

 evaluate own comprehension, through self-reflection, relate to previous knowledge 

 use common reference materials such as dictionary, thesaurus, atlas, computer 
search engines 

 locate information using guide words, headings, glossary, table of contents, index, 
computer menu, etc. 

 use structural analysis (e.g. roots, affixes, syllabication, stress, compound words, 
contractions) 
 

Writing  use standard pronoun reference and agreement 

 use a variety of processes for organizing writing (i.e. brainstorming, outlining, 
mapping, etc.) 

 write expanded paragraphs with more sophisticated detail and vocabulary 

 summarize a writing sample (article, short story, etc.) 

 produce coherent paragraphs including expository paragraphs 

 write business letters using standard format 

 respond to selected material after reading, viewing and listening 

 edit written work  

 use a broad range of punctuation including quotations and semi-colon 

 use a variety of simple, compound and complex sentences in written paragraphs 

 identify and correct fragments and run-ons in writing 

 use subject/verb agreement and consistent verb tense 

 use commas correctly in written work 

 use apostrophes correctly to show possession 

 use a dictionary as a spelling tool 

 use a thesaurus to locate synonyms 
 

Skills and 

Strategies for 

Learning 

 manage time and meet goals 

 use a variety of test-taking strategies 

 develop strategies to enhance capacity as a learner (i.e. stress management, time 
management, problem solving) 

 establish purpose for listening and/or viewing 

 use inferential thinking skills 

 distinguish between conversational (colloquial) and more formal (standard) spoken 
language 

 give concise, purposeful explanations 

 use critical thinking skills to determine validity of information 
 

Computer 

Skills 

 word process a document (create, edit, save, retrieve and print) 

 use a variety of search engines to find relevant information 
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Pre/Post Skills Check-list  

Pre/Post Skills Check-list:  Fundamental English Level 1  

Skill or Task 

 

Need 

practice 

Need 

help 

On my 

own 

Sample 

include

d 
Reading     

I know and can read aloud the letters of the alphabet (both the capitals and lower case 

letters) 

    

I use phonic clues to read new or unfamiliar words (I sound it out)     

I use context clues and personal experience to read new or unfamiliar words (I check if this 

word makes sense in that sentence)  

    

I can understand and follow written directions (e.g., instructions, recipes, driving directions)     

I recognize and understand the ways that reading materials are often written (e.g., schedules, 

maps, menus, letters, phonebooks) 

    

I recognize alphabetical order of reading materials and can place my personal sight words 

into alphabetical order 

    

Writing     

I can write both my name & address clearly, so others can read them     

I can write 50-75 (or more) of my personal sight words correctly, and others can read them      

I can copy short sentences or information I need to know     

I can build and write short, simple sentences, using the correct punctuation, and capital or 

lower case letters 

    

Speaking and Listening     

I can listen carefully to a speaker or recording and express my opinion about what I’ve heard     

I can ask for help when I need it      

I can ask questions that help me learn new information      

Self-management     

I keep my binder organized, with help, so I can find my course work when I need it     

I show up for class on time, or call my tutor and teacher when I cannot make it to class     

I can keep a learning portfolio that shows what I can do well, and what I have learned in this 

course 
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Pre/Post Skills Check-list:     Fundamental English Level 2 

Skill or Task 
 

Need 
practice 

Need 
help 

On my 
own 

Sample 
included 

Reading     
I can read short sentences with confidence (both when reading aloud and silently)  
 

    

I use phonics clues to read new or unfamiliar words  (I sound it out) 
 

    

I use context clues and personal experience to read new or unfamiliar words (I check if this 
word makes sense in that sentence) 
 

    

I can understand and follow written directions  (e.g. instructions, recipes, driving directions) 
 

    

I recognize and understand the ways that reading materials are often written  
(e.g. schedules, maps, menus, letters, phone books) 
 

    

I recognize alphabetical order of reading materials and can place my personal sight words 
into alphabetical order 
 

    

I recognize and can read aloud 150 - 300 words I need in my own life (my personal sight 
words) and in common day-to-day use (functional words) 

 

    

I recognize and can read common words written in different ways (plurals, contractions, 
abbreviations, capitals) 
 

    

I can recognize the main idea in a short reading passage 
 

    

I can paraphrase (re-tell in my own words) information in a short reading passage 
 

    

Writing 
 

    

I can write 150 (or more) of my personal sight words and functional words correctly, and 
other can read them 
 

    

I recognize and can write complete sentences, using words from my vocabulary list  
 

    

I can write complete-sentence questions and answers using “W5” words (who, what, where, 
when, why + how) 
 

    

I can express my personal opinions on a topic in writing, using complete sentences 
 

    

I understand synonyms and can use synonyms of my personal sight words and  functional 
words in written sentences, if appropriate 
 

    

I understand homonyms and antonyms, and can use common homonyms in written 
sentences 
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Speaking and Listening 
 

    

I can listen carefully to a presentation, and orally express my personal opinions on the topic 
 

    

I can ask for help when I need it 
 

    

I can ask questions that help me learn new information 
 

    

I can work in small groups, using correct cooperation and communication skills 
 

    

Self-management & Learning Strategies 
 

    

I can use a dictionary (book or online) and glossary to find the meaning of unfamiliar words or 
terms 
 

    

I can use a thesaurus (book or online) to find synonyms of known words  
(synonyms = words that mean the same thing) 
 

    

I understand my preferred learning style(s) and help myself learn using appropriate practice 
activities   
 

    

I can set and track my learning goals 
 

    

I can monitor and change how I use my time to help me reach my learning goals 
 

    

I keep my binder organized, by myself, and can easily find my course work when I need it 
 

    

I show up for class on time, or call my tutor and teacher when I cannot make it to class 
 

    

I can keep a learning portfolio that shows what I can do well, and what I have learned in this 
course 
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Pre/Post Skills Check-list:     Fundamental English Level 3 

Skill or Task 

 

Need 

practice 

Need 

help 

On my 

own 

Sample 

include

d Reading 
 

    

1)  Reading unfamiliar and / or long words: 
 

    

I know how to break long words into syllables 
 

    

I know how to sound out long and short vowels and vowel combinations 
 

    

I know how to blend word parts and sounds to pronounce new/unfamiliar words. 
 

    

I can fluently read 30 – 50 prefixes and suffixes 
 

    

2) Understanding what I read 
 

    

I can identify the subject and main ideas in short reading passages 
 

    

I can summarize short reading passages (re-tell in own words) 
 

    

I understand the difference between fiction and non-fiction 
 

    

I can tell the difference between fact and opinion in what I read 
 

    

I can read and discuss short stories 
 

    

I can use my judgement and experience to express an opinion about what I read 
 

    

I know how to read different types of information (schedules, want-ads, phone 
book etc) 

    

3)  Learning new vocabulary 
 

    

I know the meaning of 20 common prefixes and suffixes 
 

    

I have a strategy for learning and remembering new words 
 

    

I can use context clues to help me understand new words when I read 
 

    

I can use a dictionary (on-line or text) to find word meanings 
 

    

I know what synonyms, antonyms and homonyms are 
 

    

Writing 
 

    

I know and can use pre-writing methods to get ideas for writing (e.g. brainstorming) 
 

    

I can re-write my work to make it stronger / more correct 
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I can express my opinions and tell stories in my writing 
 

    

I understand and can recognize the parts of a paragraph  (topic, supporting details, and 
conclusion) 
 

    

I can write a well organized paragraph 
 

    

I can fill in forms 
 

    

I  take short notes for different purposes (e.g. in class, phone messages etc.) 
 

    

I can write using complete sentences. 
 

    

I can identify subjects and verbs in sentences 
 

    

I  use different verb tenses correctly (simple present, present continuous, past and future) 
 

    

I use contractions correctly 
 

    

I use capital letters correctly 
 

    

Communication Skills (Speaking and Listening) 
 

    

I can listen to and remember the main ideas in a short presentation 
 

    

I ask for help appropriately when I need it 
 

    

I listen to and participate in class discussions  
 

    

I can work successfully in a small group to complete a task or activity 
 

    

Learning and self-management skills 
 

    

I have set realistic learning goals for myself (short and long-term) 
 

    

I make good use of the time in class 
 

    

I can follow directions and instructions 
 

    

I give and receive help from my classmates 
 

    

I know and use strategies to help me learn (knowledge of learning style, study aids etc) 
 

    

I use a planner or daytimer to stay organized and meet deadlines 
 

    

I can organize my course materials efficiently (binder, papers, texts etc) 
 

    

I can keep a learning portfolio that shows what I have learned in this course 
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Pre/Post Skills Check-list:     Fundamental English Level 4 

Skill or Task 

 

Need 

practice 

Need 

help 

On my 

own 

Sample 

include

d Reading      

1) Fluency and word attack skills     
I know how to decode and read unfamiliar words.     
I have increased my reading speed and fluency by using a technique like timed 

repeated reading. 
    

I can find material that interests me which I can read easily. (e.g. library, 

classroom, bookstores etc)  
    

2) Understanding what I read     
I can use appropriate comprehension strategies to help me understand what I 

read (e.g. or SQ3R) 
    

I can identify and summarize main ideas and supporting details in short reading 

passages. 
    

I can take notes to help learn and remember info I have read.     
I can answer literal level (on the line) questions about what I read.      
I can answer inferential questions (between the lines) about what I read.     
I can use critical judgment to interpret and evaluate what I read (way beyond the 

lines.) 
    

I understand and can speak and / or write about the main elements of fiction: 

plot, character, setting and theme. 
    

3)  Learning new vocabulary     
I can use context clues to help me understand unfamiliar words.     
I know when it is important to find the exact meaning of a word.     
I can use a dictionary, thesaurus or encyclopedia (text or online) to look up 

unfamiliar words and information. 
    

I can use a strategy to help me learn and remember new words.     
I can recognize and use synonyms, antonyms and homonyms.     

Writing 

 

    

I can keep a response journal and write about things I have heard, read, seen or 

experienced. 
    

I can use writing process techniques (pre-writing, drafting, revising, editing and proof-

reading.) 
    

I understand how audience influences writing, and I can write for different audiences.     
I can write in paragraph format, with a topic sentence, supporting details and conclusion.     
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I can recognize different methods of paragraph development, and I can write descriptive 

and narrative paragraphs. 
    

I can fill out different kinds of forms and documents (e.g. applications for jobs, school 

forms etc) 
    

I can identify subjects, verbs, prepositions and modifiers (adjectives and adverbs) in 

simple sentences. 
    

I can write simple and compound sentences correctly.     
I can use commas correctly: in compound sentences, to separate items in a series and to 

set off introductory material. 
    

I can use consistent and appropriate verb tense correctly when I write.     
I can use most common irregular verbs correctly.     
I can use capital letters and write contractions, plurals, possessives (apostrophes) and 

compound words correctly. 
    

I know  4 basic spelling rules and I apply the rules in my writing.     
I can use a dictionary and / or thesaurus to check my spelling during the proof-reading 

stage of the writing process. 
    

Communication Skills (Speaking and Listening) 

 

    

I can communicate respectfully and effectively in the classroom.     
I can listen effectively to classmates and instructors during presentations and class 

discussions. 
    

I  can participate effectively in small group work in class.     

Learning and self management skills     

I can set and meet long and short term goals for 

 myself 
    

I use time management skills to meet deadlines and to complete homework     
I am aware of my learning strengths, and I have strategies for learning and remembering 

new information and skills. 
    

I can create a learning portfolio to demonstrate what I have learned and the skills I have 

developed in this course. 
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Pre/Post Skills Check-list:     Fundamental English Level 5 

Skill or Task 

 

Need 

practice 

Need 

help 

On my 

own 

Sample 

include

d Reading      

I use a variety of pre-reading strategies to help me understand what I read, such as: prior 

knowledge, reflection, discussion, researching the author or setting, vocabulary previews, 

visual aids, overviews, prediction. 

    

I use word structures to read and understand new or unfamiliar words. (roots, affixes, 

compound words, word patterns) 
    

I use specific exercises to increase my reading speed and fluency. (drills, timed readings)     
I know when the purpose of reading is to entertain, explain, describe, or narrate.     
I know the difference between fiction and non-fiction.     
I can distinguish between fact and opinion.     
I use a variety of reading-comprehension strategies to help me understand what I read. 

(SQ3R, self-monitoring, phonics clues, context clues, fluency exercises, predictions, 

visualizations) 

    

I can recognize the subject/topic, main idea, supporting details, and conclusion of a short 

reading passage. 
    

I can recognize the main elements of fiction: plot, character, setting and theme.     
I can re-tell the sequence of events in a reading (paraphrase).     
I can orally express the tone of a reading and the emotions of characters.     
I can find the literal meaning in a reading. (just the facts)     
I can make inferences in a reading. (reading between the lines)     
I can read longer passages, both independently and fluently.     

Learning New Vocabulary     

I use a dictionary (book or online) to find the meaning and pronunciation of unfamiliar 

words. 
    

I use a thesaurus (book or online) to find synonyms of known or unfamiliar words.     
I am building a personal vocabulary list and using new words.     
I use a variety of synonyms, antonyms and homonyms.     

Writing     

I keep a response journal and write about information, ideas or events that I have heard, 

read, seen or experienced. 
    

I use writing-process techniques such as pre-writing (brainstorming, outlining, mapping, 

quick writing), drafting, revising, editing and proof-reading. (TOWER, POWER) 
    

I can write an 8-10 sentence paragraph that is indented and has a topic sentence, 

supporting details, and a conclusion. 
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I can write descriptive, narrative, and expository paragraphs.     
I can summarize the main idea of a reading or discussion.     
I can write simple, compound, and complex sentences.     
I can identify subjects, verbs, prepositions and modifiers (adjectives and adverbs) in 

simple sentences. 
    

I can use commas in compound sentences, to separate items in a series and to set off 

introductory material. 
    

I can edit my own writing for subject-verb agreement and consistent use of verb tense.     
I can edit my own writing for fragments and run-ons.     
I edit my own writing for correct pronoun and modifier use.      
I can edit my own writing for the correct use of contractions, abbreviations and common 

acronyms. 
    

I use a variety of basic punctuation, including apostrophes, commas, quotations, & end 

punctuation. 
    

I can write a standard, personal letter.     
I apply basic spelling rules in my writings.     
I use a dictionary and/or thesaurus to check my spelling during the proof-reading stage of 

the writing process. 
    

Learning and Self Management Skills      

I use critical thinking skills while listening to others or viewing a variety of media.     

 I can express and support my opinions on information or ideas that I have read and/or 

heard in class.  

    

I can give and follow concise, sequential oral instructions.     

I can prepare for and give a short oral presentation.     

I can listen effectively to a short oral presentation and ask questions that help me learn 

new information. 

    

I participate effectively in small work groups by listening, recording, commenting, 

questioning, and illustrating. 

    

I work well independently by staying on task, setting short and long term goals, asking for 

help, doing regular homework, and reviewing. 

    

I can monitor and change how I use my time in order to meet deadlines and complete 

assignments. 

    

I help myself learn by using preferred learning styles and help myself by using effective 

practice activities. 

    

I use effective note-taking and test-taking strategies.     

I keep a Learning Portfolio that shows what I can do well.     

Computer Skills     

I can type, save, and print a document on Word     

I can use a search engine to find information     
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Pre/Post Skills Check-list:     Fundamental English Level 6 

Skill or Task 

 

Need 

practice 

Need 

help 

On my 

own 

Sample 

include

d Reading      

I use a variety of pre-reading strategies to help me understand what I read, such as: prior 

knowledge, reflection, discussion, researching the author or setting, vocabulary previews, 

visual aids, overviews, and prediction.  

    

I use a variety of reading-comprehension strategies to help me understand what I read. 

(SQ3R, self-monitoring, phonics clues, context clues, fluency exercises, predictions, 

visualizations).  

    

I use word structures to read and understand new or unfamiliar words; for example, root 

words, affixes, syllabication, stress, compound words and contractions. 

    

I can identify and increase prior knowledge through research, self-reflection, discussion or 

real-life experiences. 

    

I use specific exercises to increase or maintain my reading speed and fluency. (drills, timed 

readings) 

    

I can summarize short readings by reading for main ideas and   supporting details.     

I can interpret short readings by recognizing themes, making inferences, and determining 

conclusions. 

    

I can re-tell the sequence of events in a reading (paraphrase).      

I recognize comparison and contrast.      

I recognize cause and effect; outcome and sequence.     

I can use critical thinking skills to interpret and evaluate what I read in terms of purpose, 

cause and effect, logic, fact and opinion, character analysis, and point of view. 

    

I can speak and/or write about the main elements of fiction: plot, sub-plot, character, 

setting, mood, conflict, and theme. 

    

I can answer literal level (on the line) questions.     

I can answer inferential questions (between the lines).     

I can read and discuss selected short stories, articles, poetry, songs, etc.     

I can locate information using the guide words, headings, glossary, table of contents, 

index, computer menu, etc. 

    

Learning New Vocabulary     

I use a variety of reference materials to help me understand and learn unfamiliar 

vocabulary: dictionary (book or online), thesaurus, encyclopedias, atlas, computer search 

engines. 

    

I can use context clues to help me understand unfamiliar words.     

I am building a personal vocabulary list and using new words.     

I can spell and use a variety of synonyms, antonyms and homonyms; for example, there, 

their, they’re; its, it’s, a lot, allot 

    

Writing     

I keep a response journal and write about information, ideas or events that I have heard,     
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read, seen or experienced. 

I organize my thoughts and information by using writing-process techniques that include 

pre-writing (brainstorming, outlining, mapping, quick writing); drafting; revising; editing; 

and proof-reading (eg. TOWER, POWER). 

    

I write expanded paragraphs that have 10 to 12 sentences, a clear topic sentence, 

sophisticated supportive details, enhanced vocabulary, and a thoughtful, purposeful 

conclusion. 

    

I demonstrate critical thinking by using fact and opinion, comparison and contrast, and 

cause and effect.  

    

I can produce coherent descriptive, narrative, process, and persuasive paragraphs.     

I can summarize the main idea and details of an article, short story, or video.     

I use a variety of simple, compound, and complex sentences in my paragraphs.     

I can identify subjects, verbs, prepositions and modifiers (adjectives and adverbs) in 

simple sentences. 

    

I can use most common irregular verbs correctly.     

I can edit my own writing for subject-verb agreement and consistent use of verb tense.     

I can edit my own writing for fragments and run-ons.     

I edit my own writing for correct pronoun and modifier use.      

I can edit my own writing for the correct use of contractions, abbreviations, plurals, upper 

and lower case letters, common acronyms, and possessives (apostrophes).. 

    

I use a broad range of punctuation, including commas to show coordination and 

subordination, commas in a series, commas to set off introductory material, semi-colons, 

colons, dashes, and quotations,  

    

I can write a business letter with standard format.     

I apply basic spelling rules in my writings.     

I use a dictionary as a spelling tool.      

I use a thesaurus to find synonyms and specific vocabulary.     

I distinguish between standard and colloquial language.     

Learning, Communication and Self Management Skills      

I establish a purpose for listening and/or viewing.     

I use critical thinking skills while listening to others or viewing a variety of media.     

I can express and support my opinions on information or ideas that I have read and/or 

heard in class.  

    

I can give and follow concise, sequential oral instructions.     

I can prepare for and give a short oral presentation.     

I can listen effectively to a short oral presentation and ask questions that help me learn 

new information. 

    

I participate effectively in small work groups by listening, recording, commenting, 

questioning, and illustrating. 

    

I work well independently by staying on task, setting goals, asking for help, doing regular 

homework, and reviewing. 

    

I can monitor and change how I use my time in order to meet deadlines and complete 

assignments. 

    

I use strategies to help me manage my stress levels.     
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I help myself learn by using preferred learning styles and effective practice activities.     

I use effective note-taking and test-taking strategies.      

I keep a Learning Portfolio that demonstrates what I have learned in this course.     

Computer Skills     

I can create, edit, save, retrieve and print a Word Document.      

I can use a variety of search engines to find relevant information on the internet.     

I can recognize the validity of computer sources.     
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Dacum Charts  

Dacum Chart:  Fundamental English 010 (Level 1)  

   Description: English 020: Fundamental English, 
Reading 

    

  
This course integrates communicative and adaptive skills to enable students to develop 
effective strategies for interacting with other people in a variety of situations, for 
problem solving and for responding to information.  Reading allow a student to evaluate 
personal knowledge and experiences.  Additional support is available outside of class.  
Reading comprehension skills and strategies developed in this course enables students 
to focus on written communication of information and ideas for future English courses.   

  
        

a. Skills & Strategies for Learning 
       

 
         

 

 

 

identify strategies 
for achieving 

short & long term 
personal literacy 

goals 

identify study 
skills needed to 
achieve short & 

long term 
personal literacy 

goals 

develop a personal 
learning profile to 

document the 
educational journey 
through writing, art, 

and research 

 

    

     
 

         

 

 

 

organize work for 
ready access, with 

help 

discuss and 
prepare an 
attendance 

Tracking record, 
establish 

attendance goals 

discuss strategies for 
working with help & 

independently for 
short periods of 
time on assigned 

tasks 

 

    

    

          
 

  

Identify personal 
learning strengths 

discuss study 
skills 

discuss building 
community through 
trust & cooperation 

 

    

     
 

  

       

 

 

 

recognize basic 
computer 

components and 
terminology 

start the 
computer, log in, 

and start a 
program 

practice using 
alphabetic, figure 
and symbol keys 
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b. Decoding 
        

 
         

 

 

 

name the letters 
in the alphabet 
( in order) and 
recognize/give 

the sounds of the 
letters 

identify rhyming 
words 

recognize, count & 
sequence individual 
sounds in a carefully 

spoken word 

  

   
  

   
  

   

        

 

 

 

recognize and 
name initial 

consonant sounds 
in words 

hear & read short 
vowel sounds 

hear and read long 
vowel sounds (e.g., 

CVC & e) 

  

   

  

   
  

   
        

   

read regular 
consonant-vowel-
consonant (CVC) 
words including 

some with 
endings 

read simple 
sentences, 

experience stories 
& paragraphs 
with common 

sight and regular 
CVC words 

read simple 
consonant blends 

  

   

  

   

  

c. 
  
Reading & Comprehension             

 
 

  
              

 

 

 

read 100 - 150 
basic and 

personal sight 
words, including 
some functional 

words 

    
  

       
  

       
  

         
  

 

 

 

name some 
common symbols 

(e.g., &, $) 
    

  

       
  

       
  

         
  

 

 

 

follow written 
directions (north, 
south, east, west) 

    
  

       
  

       
  

   

  

    
  

 

 

 

describe the 
sequence of a 
simple story 

answer literal 
questions about a 

simple story 

state opinion about 
readings 
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d. Writing 
 

              
 
 

  
              

 

 

 

hold & use 
pencil/pen and 
adjust paper as 

needed 

orient on page: 
left to right, top, 

bottom, lines, 
margin, double 

spacing, & 
indentation. 

print or write CVC 
words and 50 - 75 

sight words 

  

   
  

   
  

         
  

 

 

 

print the alphabet 
in upper & lower 

case 
    

  

       
  

       
  

 
 

        
  

 

 

 

use capitals for 
beginning a 

sentence or a 
name when 

copying 

copy short 
sentences 

complete sentences 
by adding subject & 

verb 

  

   
  

   
  

         
  

   

recognize & use 
period and 

question mark 
    

  

       
  

       
  

         
  

 

 

 

give sentence 
answers to 

questions using 
words & phrases 
in the question 

dictate & copy 
experience stories   

  

     
  

     
  

         
  

 

 

 

print or write  
name, address 

and phone 
number on a form 
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Dacum Chart:  Fundamental English 020 (Level 2)  

   Description: English 020: Fundamental English, Reading     

  This course integrates communicative and adaptive skills to enable students to 
continue to develop effective strategies for interacting with other people in a variety of 
situations, for problem solving and for responding to information.  Reading allow a 
student to evaluate personal knowledge and experiences.  Additional support is 
available outside of class.  Reading comprehension skills and strategies developed in 
this course enables students to focus on written communication of information and 
ideas for future English courses.   

  
        

a. Skills & Strategies for Learning 
      

          

 

 

 

Re-assess 
strategies for 

achieving short & 
long term personal 

literacy goals 

identify study skills 
identified to 

achieve short & 
long term personal 

literacy goals 

continue to develop 
a personal learning 
profile to document 

the educational 
journey through 
writing, art, and 

research 

 

    

     
 

         

 

 

 

discuss strategies 
for working 

independently with 
some distraction in 

the classroom 

discuss and 
prepare an 
attendance 

Tracking record, 
establish 

attendance goals 

develop strategies 
for working with 

help & 
independently for 
short periods of 
time on assigned 

tasks 

 

    

          

   

Create a task list 
and learn how to 
move on to other 

tasks while waiting 
for help 

discuss giving and 
receiving help from 

classmates in a 
cooperative and 

respectful manner 

 

 

    

    

          

 

 

 

review how to ask 
for help when 

needed 

assess personal 
listening skills 
inventory and 

discuss effective 
listening skills 

employ strategies 
for learning & 
remembering 

 

    

    

   

      

 

 

 

 

build keyboarding 
skills, name 
hardware 

components 

create a simple 
document in word 

understand file 
management:  save 

and retrieve 
documents 
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Setting  

Organizational 
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b. Decoding 
       

          
 

  

word attack & 
phonics 

use phonic & 
context clues in 
reading simple 

passages 

use phonic to 
decode unknown 

words 
 

    

    

         

 

c. Reading & Comprehension 
      

          
 

  

read 150 - 300 
personal and 

functional words 

look up words for 
spelling and 
meaning in 

dictionary and 
glossary 

   

      

      

          
 

  

state opinions on 
readings 

read simple 
passages & stories 
with some fluency 
& recognize end 

punctuation 

Identify main 
idea, characters 
& events from 

reading 
  

      

   

      

  
 
 
 
 
 

 

 

Read & follow 
simple written 

directions 

     

 

          

          

          

          

          

          

          

          

          

          

          

          

          

          

          

          

     
 

    

Building 
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d. Writing 
 

        

 

 

 

used assigned 
vocabulary in 

sentence writing 

write about 150 
sight words 

write some CVC 
words with basic 

suffixes 
 

    

    

   

write some CVC & 
e words      

        

        

          

 

 

 

use end 
punctuation      

        

        

   

  

     

 
 

 

print or write 
complete 
sentences 

use capitals for 
proper nouns 

write 
sentences to 
questions on 

reading such as 
who, what, 

when, where & 
why 

  

          

 

 

 

participate in 
brainstorming to 
generate writing 

print or write short 
messages & 
paragraphs 

   

      

      

          

           

 

 

 

 

 

 

 

 

 

Spelling 
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Dacum Chart:  Fundamental English 020 (Level 3)  

   Description: English 020: Fundamental English, Reading     

  
This course integrates communicative and adaptive skills to enable students to continue to 
develop effective strategies for interacting with other people in a variety of situations, for 
problem solving and for responding to information.  Reading allow a student to evaluate 
personal knowledge and experiences.  Additional support is available outside of class.  Reading 
comprehension skills and strategies developed in this course enables students to focus on 
written communication of information and ideas for future English courses.   

  
        

a. Skills & Strategies for Learning 
      

          

 

 

 

Re-assess 
strategies for 

achieving short 
& long term 

personal literacy 
goals 

identify study skills 
identified to achieve 

short & long term 
personal literacy goals 

continue to develop 
a personal learning 
profile to document 

the educational 
journey through 
writing, art, and 

research 

  

   
  

   
  

         
  

 

 

 

discuss 
strategies for 

working 
independently 

with some 
distraction in the 

classroom 

discuss and prepare an 
attendance Tracking 
record, and establish 

attendance goals 

develop strategies 
for working with help 
& independently for 
short periods of time 

on assigned tasks 

  

   
  

   
  

         
  

   

Create a task list 
and learn how to 

move on to 
other tasks while 
waiting for help 

attend to and participate 
in group discussion and 

activities 

   

   
  

   

  

 

 

 

review how to 
ask for help 

when needed 

assess personal listening 
skills inventory and 

discuss effective listening 
skills 

discuss & assess 
conflict resolution 

skills 

  

   
  

   
  

     

    

 
 

  

create a simple 
document in 

work 

understand file 
management: save and 

retrieve documents 

use word processing 
skills to complete 

some writing 
assignments 
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b. Decoding 
 

      

 

   

      

 

 

 

 

word attack & 
phonics 

use phonic & context 
clues in reading simple 

passages 

use phonic to decode 
unknown words 

  

   
  

   
  

         

  

c. Reading & Comprehension 

     
  

 
 

        
  

 

 

 

read 500 
personal and 

functional words 

accurately read words 
using a variety of word 

attack skills 

use dictionary skills 
to find meaning & 

spelling 

  

   
  

   
  

   

develop 
strategies for 
learning and 

remembering 
words 

recognize and use 
antonyms, synonyms and 

homonyms 

    

   

  
  

       
  

   

  

    
  

 

 

 

pre-read and 
reflect on short 

written passages 

summarize short 
passages 

apply critical thinking 
for fact vs. opinion 

  

   
  

   
  

   

        

   

begin to use 
context clues 

Identify subject, main 
idea, details and 

sequence of a short 
passage 
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d. Writing 
 

              

   
              

 

 

 

Generate, 
organize and 
write ideas 

use paragraph format: 
topic sentence, 

supporting details, and 
conclusion 

correctly use simple 
past and continuous 
present and future 

verb tenses 
   

        
    

   

use capitals for 
proper nouns 

use correct punctuation 
& grammar 

 
 

use compound words 
and contractions 

 
   

        
    

 

  

write complete 
simple sentences 

identify subject and verb 
in a simple sentence 

use compound words 
and contractions 

  

   
  

   
  

        
    

 

  

accurately copy 
short messages 

& text (i.e. 
phone, class 

notes) 

complete a variety of 
simple forms and 

documents 
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Dacum Chart:  Fundamental English 030 (Level 4)  

   Description: English 020: Fundamental English, Writing     

  This course will focus on the written communication of information and ideas in a variety of 
practical situations and in a variety of forms. Core writing skills are developed, specifically 
grammatical structures, punctuation, spelling and handwriting. Reading skills and strategies 
developed in English 020 will clearly overlap and compliment those accomplished in this 
course. General learning skills will continue to be enhanced for students, including 
communicative skills and adaptive strategies.  

  
        

a. Skills & Strategies for Learning 
      

          

 

 

 

set short and 
long term goals 

continue to develop 
awareness of personal 

learning strategies 

employ strategies 
for learning and 

remembering 
 

    

    

          

 

 

 

work 
independently 

and develop time 
management 

skills 

attend to and 
participate in group 

discussion and activities 
in a respectful manner 

move on to other 
tasks while waiting 

for help 
 

    

    

          

 

 

 

give and receive 
help from 

classmates in a 
cooperative and 

manner 

develop time 
management skills 

discuss and utilize 
conflict resolution 

skills 
 

    

    

   

       

 

 

 

develop 
keyboarding 

skills 

use word processing 
skills to complete 
assigned writing 
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b. Decoding 
        

 
         

 

  

use a dictionary actively build new 
vocabulary 

continue learning 
and remembering 

new words 

  

   
  

   
  

   

         

   

increase use of 
word attack skills 

use dictionary and 
thesaurus for spelling 

and meaning   

  

     

  

     
  

   
              

c. Reading & Comprehension             

   
              

 

 

 

read 500 
personal and 

functional words 

accurately read words 
using a variety of word 

attack skills 

use dictionary skills 
to find meaning & 

spelling 
   

         
  

 

 

 

recognize and 
use antonyms, 
synonyms and 

homonyms 

use compound words, 
contractions, 

possessives and plurals 
  

  

     
  

     
  

         
  

 

 

 

read personal 
use documents 

and follow 
directions for 
completion 

    
  

       
  

       
  

   

  

    
  

 

 

 

pre-read and 
reflect on short 

written passages 

answer comprehension 
questions based on text 

identify subject, 
main idea, detail, 

sequence of a short 
passage and fact and 

opinion 

  

   
  

   
  

   

summarize long 
passages 

analyze characters in 
text 

differentiate 
between literal and 
inferential meaning 

  

   
  

   
  

   

expand the use 
of context clues 

      

   

          

   

          

   

              

   

      

 

   

      

 

   

      

 

   

  
 

   

 

Word 

Development 

 

Sentences 

 

Directions 

 

Comprehension 

 

Vocabulary 

Fundamental English Instructor’s Manual                    37 



  

  

d. Writing 
 

              

   
              

 

 

 

Write and uses 
600 words 

    

   
  

   
  

        
    

 

 

 

identify subject 
and verbs in 

simple sentences 
and use 

modifiers 
effectively 

write complete simple 
and compound 

sentences 

use consistent verb 
tense 

  

   
  

   
  

   

correctly use 
most irregular 

verbs 

use commas in a series 
and in compound 

sentences 

use capitals for 
proper nouns 

   

      
    

        
    

 

 

 

use paragraph 
format:  topic 

sentence, 
supporting 

details, 
conclusion 

write short narrative 
and descriptive 

paragraphs 

generate and 
organize ideas 

   

    
    

    
    

        
    

 

 

 

start a personal 
journal 

complete a variety of 
forms and documents 
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Dacum Chart:  Fundamental English 030 (Level5)  

   Description: English 020: Fundamental English, Writing     

  This course will focus on the written communication of information and ideas in a variety of 
practical situations and in a variety of forms. Core writing skills are developed, specifically 
grammatical structures, punctuation, spelling and handwriting. Reading skills and 
strategies developed in English 020 will clearly overlap and compliment those accomplished 
in this course. General learning skills will continue to be enhanced for students, including 
communicative skills and adaptive strategies.  

  
        

a. Skills & Strategies for Learning 
     

          

 

 

 

set short and long 
term goals 

continue to develop 
awareness of personal 

learning strategies 

employ strategies 
for learning and 

remembering 
 

    

    

        
  

 
 

  

work 
independently 

and develop time 
management 

skills 

attend to and participate 
in group discussion and 
activities in a respectful 

manner 

give concise 
sequential oral 

instructions 
 

    

    

        
  

 

 

 

 

give and receive 
help from 

classmates in a 
cooperative and 

manner 

use critical thinking skills 
while listening and/or 

viewing 

develop strategies 
to write tests in a 
variety of formats 

 

    

    

   
   

 
 

  

develop 
keyboarding skills 

use word processing 
skills to complete 
assigned writing 

print a document 
in a word 

processing 
program 

 

    

    

   

begin to use a 
search engine to 
find information 
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b. Decoding 
       

          

 

 

 

apply phonemic 
awareness 

employ strategies for 
learning and 

remembering new words 

use a dictionary as 
a spelling tool 

  

   
  

   
  

   

spell a variety of 
homonyms and 

common 
irregularly spelled 

words 

 

  

  

     

  

     

  

   
              

c. Reading & Comprehension             

   
              

 

 

 

use pre-reading 
strategies 

self-monitor reading for 
comprehension 

independently and 
fluently read 

extended 
expository 
passages 

  

   
  

   
  

   

independently 
read longer 

passages 

use context clues     

   

    

   

    

       
  

         
  

 

  

express and 
support opinions 

about text 

begin to draw inferences 
and conclusions 

begin to distinguish 
between fact and 

opinion 

  

   
  

   
  

   

detect tone of 
story and 
emotional 

reactions of 
character 

answer comprehension 
questions on main idea, 

details, sequence 

identify 
subject/topic, main 
ideas, supporting 

details and 
sequence 

  

   
  

   
  

   

begin to recognize 
different 

purposes for 
reading 
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d. Writing 
 

              
 
 

  
              

 

 

 

identify synonyms 
and antonyms 

    

   
  

   
  

        
    

 

 

 

identify and write 
simple, 

compound and 
complex 

sentences 

use subject-verb 
agreement and 

consistent verb tense 

use contractions 
correctly 

  

   
  

   
  

   

use a broad range 
of punctuation, 

including 
quotation marks 

use comma rules    

   
  

   
  

        
    

 

 

 

organize their 
writing using the 
writing process 

produce coherent 
descriptive, narrative 

and expository 
paragraphs 

write an 8-10 
sentence 

paragraph (topic 
sentence, 

supporting details 
and conclusion) 

  

   
  

   
  

        
    

 

 

 

edit written work summarize main ideas 
after reading and 

discussion 

identify and 
correct fragments 

and run-ons in 
writing 

  

   
  

   
  

         
  

        
    

 

 

 

personal journal fill out employment 
forms 
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Dacum Chart:  Fundamental English 030 (Level 6) 

   Description: English 020: Fundamental English, Writing     

  This course will focus on the written communication of information and ideas in a variety of 
practical situations and in a variety of forms. Core writing skills are developed, specifically 

grammatical structures, punctuation, spelling and handwriting. Reading skills and strategies 
developed in English 020 will clearly overlap and compliment those accomplished in this 

course. General learning skills will continue to be enhanced for students, including 
communicative skills and adaptive strategies. 

  
        

a. Skills & Strategies for Learning 
       

 
         

   

establish 
purpose for 

listening and/or 
viewing 

continue to develop 
awareness of personal 

learning strategies 

employ strategies for 
learning and 

remembering 
 

    

     
 

         
 

  

work 
independently 
and develop 

time 
management 

skills 

attend to and 
participate in group 

discussion and 
activities in a 

respectful manner 

give concise 
sequential oral 

instructions 
 

    

    

          
 

  

use inferential 
thinking skills 

develop strategies to 
enhance capacity as a 

learner - problem 
solving techniques 

develop strategies to 
write tests in a variety 

of formats 
 

    

    

   

      

 
 

  

develop 
keyboarding 

skills 

word process a 
document (create, 

edit, save, retrieve and 
print) 

print a document in a 
word processing 

program 
 

    

    

   

begin to use a 
search engine to 
find information 
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b. Decoding 
       

          
 

  

use common 
reference 

materials such 
as dictionary, 

thesaurus, atlas, 
computer 

search engines 

locate information 
using guide words, 
headings, glossary, 
table of contents, 

index, compute menu, 
etc. 

use a dictionary as a 
spelling tool  

    

    

   

use a thesaurus 
to locate 

synonyms 

distinguish between 
conversational 

(colloquial) and more 
formal (standard) 
spoken language 

give concise, 
purposeful 

explanations 

 

   

 

         

 

c. Reading & Comprehension 
      

          
 

  

summarize 
short stories, 
articles, video 

and audio tapes 

read and critically 
discuss a variety of 

materials in terms of 
purpose, cause and 

effect, logic, fact and 
opinion, character 

analysis, point of view 
(including validity of 

computer source) 

read and discuss 
selected short stories, 

articles, poetry, 
songs, etc. 

 

    

    

   

   

 

   

  

 

   

  

 

          
 

  

use structural 
analysis (e.g. 
roots, affixes, 
syllabication, 

stress, 
compound 

words, 
contradictions) 

     

        

        

          

 

 

 

draw inferences 
and conclusions 

argue for and against 
in discussions and 

written assignments 

recognize comparison 
and contrast, 
outcome and 

sequence 

 

    

    

   

identify and 
discuss writer's 
point of view, 

appraise validity 
of material from 
own experience 

evaluate own 
comprehension, 

through self-reflection, 
relate to previous 

knowledge 
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d. Writing 
        

          

 

 

 

use subject/verb 
agreement and 
consistent verb 

tense 

identify and correct 
fragments and run-ons 

in writing 

use standard pronoun 
reference and 

agreement 
 

    

     
 

  

 
 

      

   

use commas 
correctly in 

written work 

use apostrophes 
correctly 

use a broad range of 
punctuation including 
quotations and semi-

colon 

 

    

    

          

 

 

 

use a variety of 
processes for 

organizing writing 
(i.e. brainstorming, 

outlining, 
mapping, etc. 

 

use a variety of 
simple, compound 

and complex 
sentences in written 

paragraphs 
 

write expanded 
paragraphs and more 
sophisticated detail 

and vocabulary 
 

 

    

    

          

 

 

 

edit written 
work 

respond to selected 
material after reading, 
viewing and listening 

produce coherent 
paragraphs including 

expository paragraphs 
 

    

    

          

 
 

 

write business 
letters using 

standard format 

summarize a writing 
sample (article, short 

story, etc.) 
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Course Outlines 

Foundational English Courses Delivery goals: 

 Provide relevant and engaging classes that connect students with the local culture, environment, 
and community Elders/members. 

 Contribute in a positive way to sustaining local Aboriginal languages.   
 Facilitate the building of student support systems in and outside the classroom.  
 Develop/strengthen leadership mentalities within all students. 
 Provide students with the best educators and mentors the community and nation have to offer. 
 Provide holistic learning experiences in the development of cultural, health and educational 

understandings.  
 Provide a cultural reference point for self and each other. Establish a base of understanding 

Native cultures and values within Canadian society. 
 Provide a physical healthy learning environment in tune with students’ educational needs. 
 Develop critical thought, research and creative writing skills.

5
 

 

Interactive Activities: 

Begin each session with an activity related to literacy. The resource NWT Literacy Council How to Kit: 

Literacy Games for Adults can be downloaded and printed for free from their website at 

www.nwt.literacy.ca/famlit/howtokit/games/games.pdf Retrieved: June 17, 2008. These activities will put 

students at ease and being relaxed will encourage increasing comfort levels around class participation and 

learning/sharing. 

Oral Literacy:   

If you would like to do the activities that are based on learners interviews of community Elders, but do not 

have Elder available, the last chapter in this book is filled with transcribed interviews with Elders on 

leadership/values/life lessons etc. Review them to find one that fits each group/situation and either read 

the interview and have students discuss any meaning they derive from it or make copies and have 

learners read in small groups together, depending on the group literacy levels.  

Class Discussions: 

Most sessions in this curriculum begin with a class discussion question. This is to build on or strengthen 

learners’ capacity to public speaking, sharing opinions/ideas respectfully, and to practice active listening 

skills. Practitioners may choose to ask a question that is more relevant to each group, and if delivering this 

course to a large group— consider breaking learners into smaller groups to discuss the question before 

moving on to the lesson/ exercise.  

Computer Skills 

Learners will be exposed to computer lab time throughout the duration of the ENG 020 and Eng 030  to 

build/maintain/strengthen word processing skills. 

                                                                 
5
 This list was adapted from: 
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Scrapbook or Journal: 

Each learner will need to purchase an art drawing book, scrap book, journal or binder to hold samples of 

the work they choose to include in their education portfolio. Learners need to pay special attention to 

those areas they feel they need to work on. Learners will use decision-making and reasoning skills 

throughout this process to determine what needs to go into this portfolio. For example: who is the 

intended audience? (Besides the instructor) Is it being compiled to show potential employers, or to be 

included in an academic application, etc? This portfolio is to be developed throughout the (a), (b), and (c) 

sections of the ENG 020 course—and (with student presentations of their portfolio) is worth 15% of the 

total assignment portion of their grade.   

 

Typical Lesson Plan: 

 

Greeting the Morning…….   

10 Minutes  Self-care Exercise 

10 Minutes  Outline the Agenda for the day 

   Solicit Input from the Students 

What will we Learn Today………. 

30 Minutes  Lesson Plan Delivery 

30 Minutes  Interactive Activity Related to Lesson Plan 

10 Minutes  Dialogue & Discussion on Lesson Plan 

Building Community…………. 

30 Minutes  Community Assignment 

Building Leadership skills………. 

15 Minutes  Educational Portfolio:  Journal Entry 

15 Minutes  Group Discussion 
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Course Outline English 010 Contact Hours:  75 
 

General Course Description: 
 
English 010 is a Fundamental English introductory course designed to develop basic literacy skills 
for Aboriginal learners.  Through activities that engage and encourage sharing and participation, 
this curriculum will foster a safe classroom environment, relationship building, personal 
development, and a sense of community.  Using many Indigenized techniques the learner will 
learn English, grammar, reading and writing to prepare them for work and to continue their 
education.     
   
Suggested Texts: Ferris, Melanie. (2007). Sinew and Sage: Aboriginnal Literacy Workbook 

– Level 1. Owen Sound, Ontario. Ningwakwe Learning Press. 
 
Ferriss, Melanie. (2007). Sinew and Sage:  Aboriginal Literacy Workbook 
– Level 2. Owen Sound, Ontario.  Ningwakwe Learning Press. 
  
Maracle, Douglas (2001)  Ningwakwe’s ABC Book:  Aboriginal 
Illustrations of the Alphabet.  Owen Sound, Ontario. Ningwakwe 
Learning Press. 
 
English 010 – Aboriginal Adult Literacy Modules – Pronunciation Nicola 
Valley Institute of Technology. (2009) Vancouver:NVIT. 
 
Student Portfolio:  Scrapbook or Journal 
 

Attendance/ 
Participation: 

10% x 25 sessions 25% 
 

 This refers not only to the learners’ physical presence in the classroom, 
but also to their respectful and contributing participation in class 
activities and discussion. At this stage in their educational journal, the 
core principals must foster positive attendance habits and oral skill 
development in order to transition on to further education.   
 

Assignments: 15% x 3 oral assignments 
15% x 1 written assignment 

45% 
15% 

Final Project 
Submission: 

Oral presentation 15% 
 

Program 
Information: 

English 010 provides students with the skills necessary to enter English 
020.  
 

Delivery: This Indigenized curriculum is for classroom delivery, self-directed 
learning, and online or any combination relevant to the learners in their 
particular community 
 

Credits: 3 
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Hours: 75 
 

 

Class Schedule: 5 hours per week 
15 weeks 

75 hours 

   
   
Typical Structure of 
Instruction: 

 
Instructional Activity 

 

 Lecture Hours 30 
 Tutorial 15 
 Field Trips/Community Events 25 
 Self Paced 5 
  
Course Pre-requisites and Transfer Credits:  
  
 Prerequisites: Assessed Placement  
Transfer Credit: For transfer credit information within British Columbia, 

Alberta and other institutions, please visit 
http://www.cotr.bc.ca/Transfer 
Learners should also contact an academic advisor at the 
institution where they want transfer credit.   

Instructors’ Resources:    
  Elliott, Mary, Halonen, Deana, Aki-wenzie-Damm, Kateri, 

Methot, Suzanne, George, Priscilla. (2004) Empowering 
the Spirit II: Native Literacy Curriculum. Owen Sound, 
ON: Ningwakwe Learning Press. 

 Stevenson, Paul. (1996) First Nations Young People: 
Becoming Healthy Leaders for Today and Tomorrow Part 
one: Balance. Victoria, BC: Greater Victoria School 
District. 

 First Nations Art Projects & Activities. (2005). Victoria: 
Greater Victoria School District. 

 Shared Learnings: Integrating BC Aboriginal Content K-
10.  (1998). British Columbia:  Ministry of Education. 

 MacGregor, Mariam G. (2007) Everyday Leadership:  
Attitudes & Actions for Respect & Success. Minneapolis, 
MN: Free Spirit Publishing. 

 How to Kit:  Literacy Games for Adults. Northwest 
Territories: Northwest Territories Literacy Council. 

 Sneve, Virgina Driving Hawk. (2003) Enduring Wisdom: 
Sayings from Native Americans. New York, New York: 
Holiday House. 

 This is not a comprehensive listing of resources.  You can 
go online and access many others at the NVIT library, 
Literacy BC, Greater Victoria School District, Ministry of 
Education, Ningwakwe Learning Press and others. 

  

Fundamental English Instructor’s Manual                  48 

http://www.cotr.bc.ca/Transfer


  

  

Learning Outcomes:  identify the letters of the alphabet through community 
based activities; 
 

 read stories appropriate to level by working with family 
members; 
 

 recognize basic punctuation; 
 

 write name, address and phone number;  
 

 identify the meanings of some common symbols; 
 

 listen carefully to a speaker at a community event or a 
recording and express an opinion; 
 

 treat classmates and instructor with respect by 
integrating potlatch protocols into the classroom; 
 

 develop a learning portfolio; 
 

 working with family or community members describe the 
importance of cultural safety; 
 

 describe the importance of the ecological system;  
 

 describe the importance of the environment for their 
community; 
 

 complete an oral transmission of a personal story or a 
cultural teaching; 
 

 demonstrate an understanding for consistent attendance 
and punctuality; 
 

 exhibit the ability to participate in class discussions and 
activities; and 
 

 ALFE Level 1 outcomes. 
 
Adult Literacy Fundamental English (Level 1) 
For a complete list of the articulation learning outcomes of 
this course, please refer to the Adult Basic Education in British 
Columbia’s Public Post-Secondary Institutions:  An 
Articulation Handbook located at 
http://www.aved.gov.bc.ca/abe/handbook.pdf 
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English 010 Self-care Activities: 

Topic Activity/Discussion 
Sharing Circles 
 

 Who am I?   
 What is important to me? 
 What does community mean to me? 

 
Respect  What does it mean to have respect in the classroom? 

 What does it mean to have respect for ourselves? 
 What does it mean to have respect for others? 

 
Class Code of Conduct  How can I know if I am not connecting?  

 What can I do to help keep the classroom safe? 
 What do I need to do to respect the needs of others in 

the classroom? 
 

Concepts of Balance and a Healthy 
Mind, Body and Spirit 

 What do I know about balance (Medicine Wheel) in my 
life?  

 What is a healthy, well-balanced life? 
 How can I work at keeping my life in balance?   
 What types of exercise do I need to keep me healthy? 
 What types of foods do I need to keep me healthy? 
 How can I keep my spiritual life in balance? 
 How can I develop goals and values that will strengthen 

my character? 
 

 

Self Care Assignments:  

1. Oral Transmission of personal story/cultural teaching 5% 
Have learners reflect on who they are, what is important to them, why they are in school, or a 

significant cultural teaching they would like to share with their classmates. Ask daily for 

volunteers to share their story or cultural teaching--- as a group, determine the deadline for 

completing this task. 

2. Sequence of Events 5% 
Instructor chooses and reads a simple story and has students map out/draw highlights/events of 

the story in the order they occurred. 

3. Education Portfolio: 15% (awarded in section (c) grade) 

Each learner will begin to gather samples of their school work paying special attention to those 

areas they feel they need to work on. With the help of a tutor or the Instructor, the learners may 

choose to list goals and achievements that are relevant to the purpose behind creating this 

portfolio.   
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Course Outline English 020 Contact Hours:  75 
 

General Course Description: 
 
English 020 is a Fundamental English course designed to develop basic literacy skills for 
Aboriginal learners.  Through activities that engage and encourage sharing and participation, 
this curriculum will foster a safe classroom environment, relationship building, personal 
development, and a sense of community.  Using many Indigenized techniques the learner will 
learn English, grammar, reading and writing to prepare them for work and to continue their 
education.     
   
Suggested Texts:  

English 020 – Aboriginal Adult Literacy Modules.  Nicola Valley Institute 
      of Technology. (2009) Vancouver:NVIT. 
 
Elliott, Mary, Halonen, Deana, Aki-wenzie-Damm, Kateri, Methot, Suzanne,   
     George, Priscilla. (2004) Empowering the Spirit II: Native Literacy  
     Curriculum. Owen Sound, ON: Ningwakwe Learning Press 
 

Stevenson, Paul. (current edition) First Nations Young People: Becoming   

     Healthy Leaders for Today and Tomorrow Part one: Balance. Victoria,   

     BC: Greater Victoria School District 

 
Student Portfolio:  Scrapbook or Journal 
 

Attendance/ 
Participation: 

10% x 25 sessions 25% 
 

 This refers not only to the learners’ physical presence in the classroom, 
but also to their respectful and contributing participation in class 
activities and discussion. At this stage in their educational journal, the 
core principals must foster positive attendance habits and oral skill 
development in order to transition on to further education.   
 

Assignments: 15% x 3 oral assignments 
15% x 1 written assignment 

45% 
15% 

Final Project 
Submission: 

Oral presentation 
Written Assignment 

15% 
 

Program 
Information: 

English 020 provides students with the skills necessary to enter English 
030.  
 

Delivery: This Indigenized curriculum is for classroom delivery, self-directed 
learning, and online or any combination relevant to the learners in their 
particular community 
 

Credits: 3 
 

 

Hours: 75 
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Class Schedule: 5 hours per week 
15 weeks 

75 hours 

   
Typical Structure of 
Instruction: 

 
Instructional Activity 

 

 Lecture Hours 30 
 Tutorial 15 
 Field Trips/Community Events 25 
 Self Paced 5 
  
Course Pre-requisites and Transfer Credits:  
  
 Prerequisites: Assessed Placement  
Transfer Credit: For transfer credit information within British Columbia, 

Alberta and other institutions, please visit 
http://www.cotr.bc.ca/Transfer 
Learners should also contact an academic advisor at the 
institution where they want transfer credit.   

Instructors’ Resources:    
  Elliott, Mary, Halonen, Deana, Aki-wenzie-Damm, Kateri, 

Methot, Suzanne, George, Priscilla. (2004) Empowering 
the Spirit II: Native Literacy Curriculum. Owen Sound, 
ON: Ningwakwe Learning Press. 

 Stevenson, Paul. (1996) First Nations Young People: 
Becoming Healthy Leaders for Today and Tomorrow Part 
one: Balance. Victoria, BC: Greater Victoria School 
District. 

 First Nations Art Projects & Activities. (2005). Victoria: 
Greater Victoria School District. 

 Shared Learnings: Integrating BC Aboriginal Content K-
10.  (1998). British Columbia:  Ministry of Education. 

 MacGregor, Mariam G. (2007) Everyday Leadership:  
Attitudes & Actions for Respect & Success. Minneapolis, 
MN: Free Spirit Publishing. 

 How to Kit:  Literacy Games for Adults. Northwest 
Territories: Northwest Territories Literacy Council. 

 Sneve, Virgina Driving Hawk. (2003) Enduring Wisdom: 
Sayings from Native Americans. New York, New York: 
Holiday House. 

 This is not a comprehensive listing of resources.  You can 
go online and access many others at the NVIT library, 
Literacy BC, Greater Victoria School District, Ministry of 
Education, Ningwakwe Learning Press and others. 
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Learning Outcomes:  begin to identify longer words through community based 
activities; 

 read stories appropriate to level by working with family 
members and tutor; 

 recognize basic punctuation; 
 write paragraphs on cultural;  
 identify the meanings of some common symbols; 
 listen carefully to a speaker at a community event or a 

recording and express an opinion; 
 treat classmates and instructor with respect by 

integrating potlatch protocols into the classroom; 
 develop a learning portfolio; 
 working with family or community members describe the 

importance of cultural safety; 
 describe the importance of the ecological system;  
 describe the importance of the environment to the 

community; 
 complete a written and oral transmission of a personal 

story or a cultural teaching; 
 demonstrate an understanding for consistent attendance 

and punctuality; 
 exhibit the ability to participate in class discussions and 

activities; and 
 ALFE Level 2 - 3 outcomes. 

 
Adult Literacy Fundamental English (Level 2 - 3) 
For a complete list of the articulation learning outcomes of 
this course, please refer to the Adult Basic Education in British 
Columbia’s Public Post-Secondary Institutions:  An 
Articulation Handbook located at 
http://www.aved.gov.bc.ca/abe/handbook.pdf 
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English 020 Self-care Activities: 

Topic Activity/Discussion 

Responsibilities  What can I do to ensure I meet my responsibilities?   
 What are my choices? 
 How do I fulfill my needs? 
 How do I set up a support system?   

 

Facing Challenges  How can I face or overcome my challenges? 
 What can I do to honour my unique self?  

 

Visioning your future  What are your dreams and goals? 
 What is your vision for the future? 
 How can I create a vision board or story stick? 
 How can I create a vision?  (Relaxation technique) 

 

Humour & Health   How does humor promote a Healthy Body?  
 

Fun in the classroom  Movie day - supply Aboriginal comedy movie, popcorn and juice  
 How does the body feel after relaxing, laughing, what do students notice? 

 

Happiness within 
 
 
 

 What brings you joy? 
 How can you share that happiness? 
 How can you maintain that feeling? 

 

1. Academic/Personal Vision Board or Story Stick  
Vision Board: 
 
This is a visual representation of the learner’s personal and academic goals.   Learners may use 

whatever medium they are comfortable with—paint/felt markers/magazine collages/text/poster 

board/construction paper, fabric scraps, wool, etc. 

Story Stick: 

Adapted from the Calendar Stick practice of recording 

history/special events/weather etc of the Tohono O’odham people. 

Learners may use a 24”-36” plank of cedar or a branch and using 

whatever mediums they choose, attach items (string, pictures, 

tokens of memorabilia, etc) to trigger stories/or goals signified by 

each item. Show students the photo of a sample Story Stick found 

in the Resource Section at end of this document. 

Learners  choose either the Vision Board or Story Stick method of 

documenting goals to support their sharing of such with the class. 

2. Paragraph assignments   
Instructor chooses topics for paragraphs based on classroom discussions/interests, throughout this 

section of the course. These small assignments build learners confidence in writing and submitting 
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assignments on time. Let learners know before writing if responses will be discussed in class. These 

paragraphs are assigned either for homework or as in-class exercises. 

3. Brainstorming & Writing 5% 
In this assignment learners are first exposed to a variety of brainstorming styles, and then directed 

to choose one method to brainstorm possible headings and sub-headings for a paper about a topic 

currently discussed in class. Students need to hand-in both the brainstorm work and the outline for 

the paper. 

4. Education Portfolio: 

Learners will continue to add work samples to the portfolio.     
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Course Outline English 030 Contact Hours:  75 
 

General Course Description: 
 
English 030 is a Fundamental English course designed to develop basic literacy skills for 
Aboriginal learners.  Through activities that engage and encourage sharing and participation, 
this curriculum will foster a safe classroom environment, relationship building, personal 
development, and a sense of community.  Using many Indigenized techniques the learner will 
learn English, grammar, reading and writing to prepare them for work and to continue their 
education.     
   
Suggested Texts:  

English 030 – Aboriginal Adult Literacy Modules.  Nicola Valley Institute 
      of Technology. (2009) Vancouver:NVIT. 
 
Elliott, Mary, Halonen, Deana, Aki-wenzie-Damm, Kateri, Methot, Suzanne,   
     George, Priscilla. (2004) Empowering the Spirit II: Native Literacy  
     Curriculum. Owen Sound, ON: Ningwakwe Learning Press 
 

Stevenson, Paul. (current edition) First Nations Young People: Becoming   

     Healthy Leaders for Today and Tomorrow Part one: Balance. Victoria,   

     BC: Greater Victoria School District 

 
Student Portfolio:  Scrapbook or Journal 
 

Attendance/ 
Participation: 

10% x 25 sessions 25% 
 

 This refers not only to the learners’ physical presence in the classroom, 
but also to their respectful and contributing participation in class 
activities and discussion. At this stage in their educational journal, the 
core principals must foster positive attendance habits and oral skill 
development in order to transition on to further education.   
 

Assignments: 15% x 3 oral assignments 
15% x 1 written assignment 

45% 
15% 

Final Project 
Submission: 

Oral presentation 
Written Assignment 

15% 
 

Program 
Information: 

English 030 provides students with the skills necessary to move into the 
next level English courses.   
 

Delivery: This Indigenized curriculum is for classroom delivery, self-directed 
learning, and online or any combination relevant to the learners in their 
particular community 
 

Credits: 3 
 

 

Hours: 75 
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Class Schedule: 5 hours per week 
15 weeks 

75 hours 

   
   
Typical Structure of 
Instruction: 

 
Instructional Activity 

 

 Lecture Hours 30 
 Tutorial 15 
 Field Trips/Community Events 25 
 Self Paced 5 
  
Course Pre-requisites and Transfer Credits:  
  
 Prerequisites: Assessed Placement  
Transfer Credit: For transfer credit information within British Columbia, 

Alberta and other institutions, please visit 
http://www.cotr.bc.ca/Transfer 
Learners should also contact an academic advisor at the 
institution where they want transfer credit.   

Instructors’ Resources:    
  Elliott, Mary, Halonen, Deana, Aki-wenzie-Damm, Kateri, 

Methot, Suzanne, George, Priscilla. (2004) Empowering 
the Spirit II: Native Literacy Curriculum. Owen Sound, 
ON: Ningwakwe Learning Press. 

 Stevenson, Paul. (1996) First Nations Young People: 
Becoming Healthy Leaders for Today and Tomorrow Part 
one: Balance. Victoria, BC: Greater Victoria School 
District. 

 First Nations Art Projects & Activities. (2005). Victoria: 
Greater Victoria School District. 

 Shared Learnings: Integrating BC Aboriginal Content K-
10.  (1998). British Columbia:  Ministry of Education. 

 MacGregor, Mariam G. (2007) Everyday Leadership:  
Attitudes & Actions for Respect & Success. Minneapolis, 
MN: Free Spirit Publishing. 

 How to Kit:  Literacy Games for Adults. Northwest 
Territories: Northwest Territories Literacy Council. 

 Sneve, Virgina Driving Hawk. (2003) Enduring Wisdom: 
Sayings from Native Americans. New York, New York: 
Holiday House. 

 This is not a comprehensive listing of resources.  You can 
go online and access many others at the NVIT library, 
Literacy BC, Greater Victoria School District, Ministry of 
Education, Ningwakwe Learning Press and others. 
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Learning Outcomes:  will have contributed positively to the class support system; 

 

 will model an ability to move forward with an anticipation of 

new challenges, new classmates…; 

 

 will have an understanding of the seven teachings;  

 

 will begin to demonstrate leadership qualities; 

 

 will have submitted a strong personal education portfolio; 
 

 listen carefully to a speaker at a community event or a 
recording and express an opinion; 
 

 treat classmates and instructor with respect by 
integrating potlatch protocols into the classroom; 
 

 working with family or community members describe the 
importance of cultural safety; 
 

 describe the importance of the ecological system;  
 

 complete an oral transmission of a personal story or a 
cultural teaching; 
 

 demonstrate an understanding for consistent attendance 
and punctuality; 
 

 will identify personal and academic goals; 
 

 will have submitted and presented academic/personal 
Vision Board or Story Stick; 
 

 is able to focus on assignments even when some 
distractions are present in classroom; 
 

 will begin to exhibit the traits of an active learner; and 
 

 ALFE Level 4 - 6 outcomes. 
 
Adult Literacy Fundamental English (Level 4 - 6) 
For a complete list of the articulation learning outcomes of 
this course, please refer to the Adult Basic Education in British 
Columbia’s Public Post-Secondary Institutions:  An 
Articulation Handbook located at 
http://www.aved.gov.bc.ca/abe/handbook.pdf 
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English 030 Self-care Activities: 

Topic Activity/Discussion 

Self and Healing  How can I develop my Personal Medicine Wheel?  
 I see a new Positive Life for Myself, what does that look like? 
 What are my perceptions of Success: My Future? 
  

Sacred Medicines  Why should I investigate the sacred medicine of tobacco?  
 What is sweetgrass?   
 What are the Seven Teachings of the Grandfathers?  

 

Esteem Builders  How can I build up my confidence? 
 What plan can I put into place to discipline myself? 

 

Planning for Health  How can I put a plan in place for my eating schedule?   
 How do I plan a healthy potluck?   

 

Celebrating our Group  Who should I invite to a class potluck?  
  What do my classmates know about health and nutrition – calculate 

caloric and/or fat intake of potluck meal?   
 

Decision-making  What values do I look at when making decisions? 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fundamental English Instructor’s Manual                  59 



  

  

CLASS SCHEDULE (2.5 hours @ 2 days per week for 4 weeks) 

Week One Topic/Value Activity/Discussion Lesson 

Session 1  Fundraising/Humility Sequencing/Brainstorming/Community 
Interviews/Rhyming/Group work/ 
Drumming/Leadership Strengthening 
exercise 

Booklet 1 
& 

Session 2 Berry Picking/ 
Respect 

Sequencing/Summarizing/Internet 
search/Crossword/Community 
Interview/ Drumming/ Leadership 
Strengthening exercise 

Booklet 2 
& 

Week 2 
Session 3 

Working Hides/ 
Wisdom 

Main Topics/Fill-in the blanks/Word 
Search/Community Interviews/ 
Rhyming/Group Work/Note-taking/ 
Leadership Strengthening exercise 

Booklet 3  
& 

Session 4 Community 
Store/Bravery 

Sequencing/Word Search/Community 
Interaction/Drumming/Rhyming/ 
Leadership Strengthening exercise 

Booklet 4 
& 

Week 3 
Session 5 

Band Meeting/ 
Integrity 

Clustering/Synonyms/Community 
Interaction/Writing--Poem/Group 
discussion/ Leadership Strengthening 
exercise 

Booklet 5 
& 

Session 6  Community 
Gathering/Love 

Antonyms/Capitals/Community 
Interview/ Drumming/ Leadership 
Strengthening exercise 

Booklet 6 
& 

Week 4 
Session 7 

Fishing/Truth Homonyms/Crossword/Community 
Interview/Summarizing/Storytelling/ 
Leadership Strengthening exercise 

Booklet 7 
& 

Session 8 Drum-
making/Honesty 

Summarizing/Prefix/Guest Speaker/ 
Writing-- Short Story / Leadership 
Strengthening exercise 

Booklet 8 
& 
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ENG  020 2 

Week  Topic/Value Activity/Discussion Lesson 

Week 1 
Session 1  

Caring for Our 
Elders/ 
Respect/Protocols 

Mind-mapping/ Complete 
Thought/Group sharing/Writing--
Poem/ Leadership Strengthening 
exercise 

Booklet 9 
& 

Session 2 Caring for Our 
Children/ Love 

Complete Sentences/ Group 
work/Writing—Best Wishes/ 
Leadership Strengthening exercise 

Booklet 10 
& 

Week 2 
Session 3 

Caring for Our 
Youth/ Bravery 

Statements/Questions/Commands/ 
Exclamations/Community 
Interview/ Leadership 
Strengthening exercise 

Booklet 11 
& 

Session 4 Caring for Our 
Community/ 
Humility 

Subjects/Predicates/Scavenger 
Hunt/Writing--Poem/Group Work/ 
Leadership Strengthening exercise 

Booklet 12 
& 

Week 3 
Session 5 

Caring for 
Ourselves/Honesty 

Combined Sentences/Community 
Interaction/Balanced Living/ 
Scheduling Time/ Leadership 
Strengthening exercise 

Booklet 13 
& 

Session 6  Caring for the 
Earth/ Wisdom 

Sentences/Internet Search/ 
Writing/ Leadership Strengthening 
exercise 

Booklet 14 
& 

Week 4 
Session 7 

Spiritual Health/ 
Truth 

Nouns/Internet Search/Writing—
Descriptive paragraph/ Group 
Work/ Leadership Strengthening 
exercise 

Booklet 15 
& 

Session 8    

 

Resources: 

To honor the need to reflect and share Aboriginal philosophies and understandings with the 

learners, the “Indigenized” content in this curriculum has been developed with the input and 

gifts of many who gave so generously of their time and sources.     

Books: 

Language Power: Book A. (2002). Toronto: Gage Educational Publishing Company 

Bennett, Barrie & Rolheister, Carol.  (2008). Beyond Monet:   The Artful Science of Instructional 

Integration. Tononto, Ontario. VISU TronX. P. 13.  

Capacchione, Lucia.  (2002).  The Creative Journal. Franklin Lakes, NJ.  Newcastle Pub Co Inc. 

Fundamental English Instructor’s Manual                  61 



  

  

Freire, Paulo.  (2000). Pedagogy of the oppressed. 30th Anniversary Edition.  New York, London.  

Continuum. 

Hooks, Bell.  (1994). Teaching to Transgress:  Education as the Practice of Freedom.  New York, 

London. Routledge.  

Rinvolucri, Mario & Davis, Paul.  (1995).  More Grammar Games:  Cognitive, affective and 

movement activites for EFL students.  Cambridge, UK: Cambridge University Press. 

Sawyer, Don & Napoleon, Art. (1991).  The NESA Activities Handbook for Native and 

Multicultural Classrooms: Volume Two.  Vancouver, BC.  Tillacum Library. 

Sawyer, Don & Lundeberg, Wayne. (1993).  The NESA Activities Handbook for Native and 

Multicultural Classrooms:  Volume Three.  Vancouver, BC.  Tillacum Library. 

 

Reports: 

Nicola Valley Institute of Technology & Ministry of Advanced Education and Labour Market 

Deveopment.  (2009).  Framework for Indigenization of Literacy for Aboriginal Learners.   

Brown, Francis Lee. (2004).  Making the Classroom a Healthy Place:  The Development of 

Affective Competency in Aboriginal Pedagogy. (Doctoral dissertation, University of BC, 2004).  

Retrieved May 8, 2009, from http://www.edst.educ.ubc.ca/faculty/lee/brownthesis.pdf 

Quotes: 

Picking up the Gifts.  Gerry Oleman, teaches that when an Elder or any other Knowledge Sharer 

shares teachings with us, they lay them at our feet and it is up to us to pick up these gifts and 

carry them with us.   

Websites: 

ABE Florida 2005 Reading Resource Guide and ABE Florida 2005 Language Resource Guide. 

Retrieved June 5, 2008, from http://www.abeflorida.org/sitemap.html  

National Aboriginal Health Organization (NAHO). January 31, 2006.  Fact Sheet:  Cultural Safety.   
http://www.naho.ca/english/documents/Culturalsafetyfactsheet.pdf  Retrieved September 22, 
2008  
 

NWT Literacy Council (nd).  How to Kit:  Literacy Games for Adults.  http://www.thirteen.org/ 

edonline/adulated/lessons/lesson39_literacy%20games.pdf.  Retrieved May 2008. 

NWT Literacy Council (nd).  How to Kit: More Literacy Games for Adults.  http://nald.ca/library/ 

learning/howtokit/moregame/moregame.pdf.  Retrieved May 2008. 
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The development of the ALFE levels has inspired some instructors to share some resources. 

So far, this is a sample of what I have collected from meetings and emails. I am thinking that 

it might become a “living document” where anyone is able to add information as it is 

circulated. We plan to store it on G:Drive for easy access by all Fundamental instructors.  

                                                                         ALFE                                                                                         

ALFE 

BCCAT (BC Council on Admissions and 
Transfer) www.bccat.bc.ca 
 

Ref Parvana’s Journey  

The Literature Review. More Complicated 
Than It Seems: A Review of Literature about 
Teaching Math to Adults. 
 

Ref The Mailbox by Kate Farris  

Changing the Way We Teach Math:  
A Manual for Teaching Basic Math to Adults     
http://www.nald.ca/library/learning/mathman/math
man.pdf 
 

Ref Hana’s Suitcase by Karen Levine  

Research in Practice http://ripal.literacy.bc.ca. 
 

Ref Music of the Dolphins (novel)  

Math Activity Book by Kate Nonesuch is 
available in June 
 

Ref Mud City  

Essential Math, Lial Salzman. Second Edition, 
Pearson. 2006 
 

 Scowling Frog  4 

Classroom Ready News & Science Readings for ALFE 
3-6 
http://www.caslt.org/resources/english-
sl/index_en.php 

Ref The Breadwinner by Deborah Ellis,  
Grassroots Press 

 

Vocabulary Booster 1, Grassroots Press 
(#4-1825)  ISBN 978-1-894593-40-3 ($19.95) 
The 20 lessons have interesting topics featuring 
health, environment, wildlife, and popular culture. 
 The exercise section has Check your understanding; 
Boost your understanding; Expand your 
understanding; Apply your understanding; and 
Extend your understanding.  Each lesson has an idiom 
feature.  

1,2 The Buckle by Don Sawyer  

Vocabulary Booster 2  
(#4-1824)  ISBN 978-1-894593-41-0   

3.4   

Grammar for You -Verbs, Grassroots Press 
(#5-1004) ISBN 978 1-56420-468-4  ($4.95) 
6 lessons, each based on a reading selection.  For 
example the first lesson is on SUVs and includes 
comprehension questions before it gets to the 
grammar lesson.  There are then 3 grammar exercises 
and a newspaper extension exercise and a review. 
 Finally there is a writing section with three suggested 
writing assignments.  Answer key included. 

3,4 3 Wisemen  

Grammar for You: Nouns, Grassroots Press 3.4   
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(#5-1003) ISBN 1-56420-468-4 ($4.95)  
This book is set up in a similar way with 6 lessons 

Vocabulary Drills Introductory Level by Edward B. Fry 
Glencoe/McGraw-Hill, 2000.  ISBN 0-07-827367-6 

5 Persepolis by Marjane Satrapi  

Vocabulary Drills Middle Level by Edward B. Fry 
Jamestown Pub, 
2000.  ISBN 0-8092-0355-3 

6 Underground to Canada  
by Barbara Smucker 

 

All about Me, or is it I? Beware the Wild Pronoun by 
Gwynneth T. Heaton ISBN 142510780-5 Trafford 
Publishing, Victoria 2007 

Ref Seedfolk by Paul Fleischman 
Grassroots Press 

 

 
 

 Two Old Women by Velma Wallis. 
FVRL #398.208997 

6 

  Star Sullivan 
http://www.literacytrust.org.uk/vitallink/QRlearningreso
urces.html 

3,4,5,6 

  Someone Like Me 
http://www.literacytrust.org.uk/vitallink/QRlearningreso
urces.html 

 

  An Accident Waiting to Happen 
-lots of idioms 

 

  Lily (A ghost story) 
http://www.niace.org.uk/quickreads/admin/article/Sta
rting-with-QuickReads.pdf  

 

  Ned Kelly: A True Story by Christine Lindop  
FVRL #ADL 428.62 
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ALFE Level 3 and 4 (ENGL 052 and ENGL 053) 

 

Open Door Series:  (Review by Susan DeLong) This series is the best high interest low vocabulary 

books I have read so far.  Our public library has 10 copies of 11 of these titles.  I am hoping that some of 

the students I have in the fall will read them so I can find out what students think of them. 

 

 

Not Just for Christmas by Roddy Doyle was my favourite and is listed as a Grade 2-3 reading level. Doyle is 

such a masterful writer that I didn't even notice that he was writing in short sentences.  I connected with 

the story immediately and really enjoyed his writing style.  I wasn't surprised to read that he won the 

Booker prize in 1993. 

 

Second Chance is at the same reading level and was OK but I found it too much of a morality story. 

 

The Builders by Maeve Binchy with a reading level of grade 3-4 was intriguing and as usual Binchy wove 

an interesting story. 

 

The Comedian by Joseph O'Connor (gr.3 - 4) was more painful to read because it is about a difficult 

marriage and how it affects the kids.  The characters were well developed and real. 

 

No Dress Rehearsal by Marian Keyes (gr 3 -4) is a kind of ghost story which a lot of students enjoy.  It 

makes an entertaining read. 

 

Has Anyone Seen Larry? by Dierdre Purcell (gr 4 -5) is an interesting story told from the point of view of 

three characters. 

 

Two Old Women by Velma Wallis. The NWT Literacy Council has recently published a novel study guide to 

go along with it, and it's available as a free pdf download: 

http://www.nald.ca/library/learning/nwt/tow120/en120.pdf 
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